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ABSTRACT 

The  purpose  of  this  study  is  to  make  a  survey  of 
parent-teacher  conferences  in  the  County  of  Ponoka  in  order 
to  provide  the  participants  with  a  better  understanding  of 
the  local  situation.  Primarily,  the  problem  is  to  survey 
present  practices,  compare  them  with  those  advocated  in  the 
literature,  and  determine  the  reactions  of  the  participants 
to  them. 

It  is  assumed  that  it  is  necessary  to  provide  the 
conference  participants  in  the  County  of  Ponoka  with  a  better 
understanding  of  the  local  situation.  Five  hypotheses  were 
formulated,  namely:  principals,  teachers,  and  parents  are 
favourably  disposed  to  parent-teacher  conferences;  there  is 
a  high  agreement  among  principals,  teachers,  and  parents 
regarding  the  purposes  of  parent-teacher  conferences;  there 
is  a  high  agreement  between  the  actual  role  behaviour  of 
principals  in  conference  and  the  role  expectations  which 
teachers  and  parents  have  for  principals;  there  is  a  high 
agreement  between  the  actual  role  behaviour  of  teachers  in 
conference  and  the  role  expectations  principals  and  parents 
have  for  teachers;  there  is  a  high  agreement  between  the 
actual  role  behaviour  of  parents  in  conference  and  the  role 


expectations  principals  and  teachers  have  for  parents. 

After  surveying  the  literature  on  parent-teacher 


IV 


conferences,  a  list  of  advocated  practices  was  established, 
with  which  existing  practices  in  the  County  of  Ponoka  could 
be  compared.  Following  this,  three  questionnaires  were  drawn 
up,  one  to  determine  the  opinions  of  principals,  a  second  to 
determine  the  opinions  of  teachers,  and  a  third  to  determine 
the  opinions  of  parents.  The  questionnaires  were  designed 
to  obtain  information  relating  to  the  general  practices  of 
parent-teacher  conferences,  the  practices  used  by  principals, 
teachers,  and  parents  in  planning  for  and  executing  conferences, 
their  reactions  to  the  conference,  and  their  reactions  to 
the  roles  of  the  other  participants. 

Analysis  of  the  questionnaire  responses  showed  that 
existing  practices  in  the  County  of  Ponoka  compared  favourably 
with  those  advocated  in  the  literature,  with  a  few  exceptions. 
Three  of  the  five  hypotheses  were  substantiated,  and  one  was 
partially  substantiated.  The  second  hypothesis,  that  there  is 
a  high  agreement  among  principals,  teachers,  and  parents 
regarding  the  purposes  of  parent-teacher  conferences,  received 
considerable  support,  but  not  sufficient  to  meet  the  criteria 
of  this  study.  The  third  hypothesis,  that  there  is  a  high 
agreement  between  the  actual  role  behaviour  of  principals  in 
conference  and  the  role  expectations  which  teachers  and  parents 
have  for  principals,  was  substantiated  in  the  areas  of  over-all 
planning  and  clarifying  purposes,  but  was  rejected  in  the 


areas  of  evaluation  and  teacher  and  parent  preparation. 

It  is  recommended  that  parent -teacher  conferences 
continue  to  be  held  once  or  twice  a  year  in  the  County  of 
Ponoka ,  as  a  means  of  reporting  pupil  progress.  The  conference 
period  should  be  at  least  fifteen  minutes  long,  and  a  break 
should  be  provided.  Conferences  should  be  held  on  successive 
partial  days,  and  attempts  should  be  made  to  get  both  parents 
to  attend.  Principals  should  provide  more  leadership  in 
initiating  special  inservice  programs,  designed  to  help 
teachers  and  parents  get  the  most  out  of  conferences.  Records 
should  be  kept  of  every  conference;  more  publicity  should  be 
given  to  parent-teacher  conferences,  and  every  conference 
should  be  evaluated. 


. 


ACKNOWLEDGEMENTS 


The  writer  wishes  to  express  her  sincere 
appreciation  to  Dr.  A.  tf .  Reeves,  Dr.  H.  T.  Sparby,  and 
Dr.  W.  W .  Worth,  for  their  valuable  assistance  during  the 
preparation  of  this  study.  Likewise  she  acknowledges  the 
help  received  from  Mrs.  Anne  Walker,  Secretary  at  the 
Ponoka  School,  who  typed  and  duplicated  materials.  The 
writer  is  also  grateful  to  those  principals,  teachers,  and 
parents  whose  co-operation  in  completing  questionnaires  has 
made  this  thesis  possible. 


.  .  .  <  I  * 


. 


Vll 


TABLE  OF  CONTENTS 

CHAPTER  PAGE 

I.  INTRODUCTION  .  1 

Origin  and  Need  for  the  Study .  1 

The  Problem .  2 

Delimitation  of  the  Study  .  7 

An  Assumption .  7 

Hypotheses  .  7 

Definition  of  Terms  .  S 

Overview  of  the  Thesis .  9 

II.  REVIEW  OF  RELATED  LITERATURE  .  11 

Purpose  of  the  Review . 11 

An  Overview . 11 

History  and  Development  of  Parent- 

Teacher  Conferences . 12 

Values  of  Parent-Teacher  Conferences.  .  .  16 

Uses  of  Parent -Teacher  Conferences.  ...  IS 

Mechanics  of  the  Conference . 20 

How  Many  and  When? . 20 

How  Long? . 20 

Time  Between  Conferences  .  22 

Time  of  Day . 22 

Keeping  Records  .  23 


. 

. 


Vlll 


TABLE  OF  CONTENTS 

CHAPTER  PAGE 

Levels  of  Performance  .  24 

The  Need  for  Advance  Preparation .  26 

The  Principal’s  Role .  26 

Preparing  Parents  for  the  Conference.  .  .  28 

The  Teacher’s  Part  in  the  Conference.  .  .  30 

Reaching  All  Parents .  33 

Preparing  the  Pupils .  33 

What  Do  Farents  Want  to  Know .  34 

What  Do  Teachers  Want  to  Know .  36 

Evaluation  of  Parent -Teacher  Conferences.  37 

Summary .  37 

III.  DESIGN  OF  THE  STUDY .  43 

Population .  43 

Instruments .  43 

Collection  of  Data .  46 

IV.  ANALYSIS  OF  DATA:  QUESTIONNAIRES  FROM 

PRINCIPALS .  48 

ANALYSIS  OF  DATA:  QUESTIONNAIRES  FROM 

TEACHERS .  63 

VI.  ANALYSIS  OF  DATA:  QUESTIONNAIRES  FROM 

FARENTS .  79 

VII.  CONCLUSIONS  AND  RECOMMENDATIONS .  94 

Conclusions .  94 

Recommendations  .  101 


.  .  .  floi 

. . 


. . . . 

. . 


IX 


TABLE  OF  CONTENTS 

CHAPTER  PAGE 

BIBLIOGRAPHY  .  104 

APPENDIX . 109 

A.  Letter  of  Explanation  to  Accompany 

Questionnaires . 110 

B.  Principal’s  Questionnaire  .  Ill 

C.  Teacher’s  Questionnaire  .  117 

D.  Parents’  questionnaire  .  122 


*04 


X 


LIST  OF  TABLES 

TABLE  PAGE 

I.  Distribution  of  Questionnaires  .  47 

II.  Opinions  Regarding  the  Number  and  Time 

of  Farent -Teacher  Conferences  .  50 

III.  How  Principals  Reacted  to  Parent -Teacher 

Conferences .  54 

IV.  How  Principals  Thought  Teachers  and 

Parents  would  React  .....  .  55 

V.  Purposes  of  Parent-Teacher  Conferences 

as  Reported  by  Principals .  57 

VI.  How  Principals  Help  Teachers  Prepare 

For  Conferences .  59 

VII.  The  Principals  Role  after  a  Conference 

as  Reported  by  Principals .  60 

VIII.  The  TeacherTs  Role  as  Reported  by  Principals  62 

IX.  The  Parents’  Role  as  Reported  by  Principals.  63 

X.  Suggestions  Principals  Proposed  for 

Improving  Conferences  .  64 

XI.  Distribution  of  Teacher  Returns  by  Grade  .  .  66 

XII.  Average  Parent  Attendance  by  Grade  .  66 

XIII.  How  Teachers  Reacted  to  Parent-Teacher 

Conferences .  67 


. 

. 

. 


.  . 


XI 


LIST  OB1  TABLES 

TABLE  PAGE 

XIV.  Purposes  of  Parent-Teacher  Conferences 

as  Reported  by  Teachers .  69 

XV.  How  Teachers  Prepare  for  Conferences  ....  71 

XVI.  The  Parents’  Hole  as  Reported  by  Teachers.  .  72 

XVII.  The  Teacher’s  Role  as  Reported  by  Teachers  .  74 

XVIII.  The  Principal’s  Role  as  Reported  by 

Teachers .  75 

XIX.  Questions  Teachers  4ant  to  Ask .  76 

XX.  Suggestions  Teachers  Proposed  for 

Improving  Conferences  .  78 

XXI.  Distribution  of  Parent  Responses  by  Grade.  .  SO 

XXII.  How  Parents  Reacted  to  Parent-Teacher 

Conferences .  Si 

XXIII.  Parents’  Reasons  for  Their  Reactions  ....  S2 

XXIV.  Purposes  of  Parent-Teacher  Conferences 

As  Reported  by  Parents .  S4 

XXV.  How  Parents  Prepare  for  Conferences .  S6 

XXVI.  The  Parents’  Role  as  Reported  by  Parents  .  .  S7 

XXVII.  The  Teacher’s  Role  as  Reported  by 

Farents .  S9 

XXVIII.  The  Principal’s  Role  as  Reported  by  Parents. 


90 


*  * 

•  .  .  . 


.  - 

. 

. 


Xll 


LIST  OF  TABLES 

TABLE  PAGE 

XXIX.  Questions  Parents  Want  To  Ask . 91 

XXX.  Suggestions  Parents  Proposed  for 


Improving  Conferences 


93 


. 


CHAPTER  I 


INTRODUCTION 

I.  ORIGIN  AND  NEED  FOR  STUDY 

In  recent  years,  parent -teacher  conferences  have 
been  used  by  an  increasing  number  of  school  systems  in 
Alberta  either  to  supplement  the  formal  report  card  or  to 
replace  it  at  certain  times  of  the  year.^ 

The  conference  plan  of  reporting  pupil  progress  was 
adopted  by  the  Ponoka  Elementary  School  in  1955  and  has 
been  used  every  year  since  that  time.  During  this  period, 
the  writer  has  been  instrumental  in  planning  such  conference 
and  has  taken  part  in  them  as  a  parent,  as  a  teacher,  and  as 
a  principal. 

The  Education  Committee  of  the  County  of  Ponoka  has 

given  its  support  to  parent-teacher  conferences  by 

recommending  that  they  be  held  at  least  once  a  year,  and 

by  providing  that  students  may  be  dismissed  from  school  at 
2 

such  times.  Principals  and  teachers  have  put  forth  a 
great  amount  of  effort  in  arranging  and  conducting 

^Promotion  Policies  Report  (Edmonton:  Department 
of  Education,  Province  of  Alberta,  1957),  p.  29. 

^Administrator T s  Handbook  (Ponoka:  County  Publication 
1959),  p.  13. 
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conferences . 

Many  questions  arise.  How  do  principals,  teachers, 
and  parents  react  to  the  conferences?  How  do  our  practices 
compare  with  those  used  in  other  places?  Should  we  have  more 
conferences?  How  can  we  improve  our  conferences?  In  an 
attempt  to  provide  answers  to  such  questions  and  to  justify 
the  expenditure  of  time  and  energy,  this  study  was  initiated. 

With  the  exception  of  a  project  in  action  research 
carried  out  in  1962  by  two  teachers  from  the  Lavoy  School, 
the  writer  is  not  aware  of  any  study  of  parent -teacher 
conferences  having  been  made  in  Alberta. 

II.  THE  PROBLEM 

The  purpose  of  this  study  is  to  make  a  survey  of 
parent -teacher  conferences  in  the  County  of  Fonoka  in  order 
to  provide  the  participants  with  a  better  understanding  of 
the  local  situation.  Primarily,  the  problem  is  to  survey 
present  practices,  compare  them  with  those  advocated  in  the 
literature,  and  determine  the  reactions  of  the  participants 
to  them. 

The  information  needed  and  the  specific  questions 
which  this  study  attempts  to  answer  are  grouped  under  the 
following  headings: 


. 


. 


. 
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I.  Fractices 

A.  Recommended  Fractices 

These  will  be  obtained  from  the  literature 
reviewed  in  Chapter  Two  and  will  be  enumerated 
in  the  summary  at  the  end  of  the  chapter. 

B.  Present  practices  in  the  County  of  Ponoka 

1.  General  Practices 

Information  regarding  the  general  practices 
or  mechanics  of  parent-teacher  conferences  will 
be  derived  from  the  replies  of  the  principals 
to  the  following  questions: 

(a)  How  many  conferences  are  held  in  a 
school  year? 

(b)  At  what  time  of  the  year  are  they  held? 

(c)  At  what  time  of  the  day  are  they  held? 

(d)  How  much  time  is  allowed  for  each 
conference  ? 

(e)  Is  there  a  break  between  conferences? 

(f)  Are  conferences  used  to  supplement  or 
replace  report  cards? 

(g)  About  what  percentage  of  the  families 
in  your  area  attend  a  conference? 

(h)  wfhat  arrangements  are  made  for  parents 
who  miss  a  conference? 
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2.  Practices  of  principals 

Data  for  the  practices  of  the  principals  in 
the  county  will  be  determined  from  the  replies 
of  the  principals  to  the  following  questions: 

(a)  what  are  the  main  purposes  of  parent- 
teacher  conferences? 

(b)  How  do  you  make  the  purposes  clear 
to  your  staff? 

(c)  How  do  you  make  the  purposes  clear 
to  the  parents? 

(d)  How  do  you  help  teachers  prepare  for 
the  conference? 

(e)  How  do  you  help  parents  prepare  for 
the  conference? 

(f)  What  is  your  role  after  the  conference? 

3.  Practices  of  teachers 

This  information  will  be  gained  from  the 
replies  of  the  teachers  to  the  following  questions: 

(a)  What  are  the  purposes  of  parent -teacher 
conferences? 

(b)  How  were  the  purposes  made  clear  to  you? 

(c)  Do  you  explain  the  purposes  of  the 
conference  to  your  students? 


.  ■ 
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(d)  What  do  you  do  to  prepare  for  a 
conference? 

(e)  what  is  your  role  during  the  conference? 

(f)  Do  you  make  any  written  record  of  the 
conference? 

(g)  what  questions  do  you  ask  parents? 

4.  Practices  of  Parents 

Data  for  these  practices  will  be  obtained 
from  the  replies  parents  give  to  the  following 
questions : 

(a)  What  are  the  purposes  of  parent -teacher 
conferences? 

(b)  How  were  these  purposes  made  clear  to  you? 

(c)  what  do  you  do  to  plan  for  a  conference? 

(d)  What  is  your  part  during  a  conference? 

(e)  Do  you  make  any  written  record  of  the 
conference  ? 

(f)  What  questions  do  you  ask  teachers? 

II.  Reactions 

A.  Reactions  of  principals 

Information  about  the  reactions  of  principals  will 
be  collected  from  the  replies  which  they  give  to  the 
following  questions: 

1.  How  do  you  react  to  parent-teacher  conferences? 


. 
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2.  How  do  you  think  teachers  and  parents  react  to 
conferences? 

3.  What  is  the  teacher's  role  in  the  conference? 

4.  What  is  the  parents'  role  in  the  conference? 

5.  What  suggestions  do  you  have  for  improving 
conferences  ? 

B.  Reactions  of  teachers 

Data  on  the  reactions  of  teachers  will  be 
determined  from  their  replies  to  the  following  questions: 

1.  How  do  you  react  to  parent -teacher  conferences? 

2.  Why  do  you  react  this  way? 

3.  What  is  the  principal's  role  in  the  conference? 

4.  What  is  the  parents'  role  in  the  conference? 

3.  Was  there  two-way  communication  in  the 

conference? 

o.  what  suggestions  do  you  have  for  improving 
conferences? 

C.  Reactions  of  parents 

This  information  will  be  available  from  the  replies 
which  parents  make  to  the  following  questions: 

1.  How  do  you  react  to  parent -teacher  conferences? 

2.  Why  do  you  react  this  way? 

3.  What  is  the  principal's  role  in  the  conference? 

4.  What  is  the  teacher's  role  in  the  conference? 


.  ,  :  • 
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5.  Was  there  two-way  communication  in  the 
conference? 

6.  What  suggestions  have  you  for  improving 
conferences? 

III.  DELIMITATION  OF  THE  STUDY 

/ 

This  study  is  limited  to  schools  within  the  County 
of  Ponoka  and  concerns  only  principals,  teachers,  and  parents 
of  the  students  in  the  elementary  section. 

This  study  also  confines  itself  to  the  opinions  of 
those  principals,  teachers,  and  parents  who  returned  completed 
questionnaires  at  the  time  of  the  survey  in  June,  1961. 

IV .  AN  ASSUMPTION 

An  assumption  is  made  in  connection  with  this  study. 

It  is  assumed  that  it  is  necessary  to  provide  the  conference 
participants  in  the  County  of  Ponoka  with  a  better  under¬ 
standing  of  the  local  situation.  It  is  further  assumed 
that  regardless  of  how  favourable  parent-teacher  conferences 
prove  to  be,  there  is  always  room  for  improvement. 

V .  HYPOTHESES 

This  study  will  attempt  to  substantiate  the 


following  hypotheses: 


. 

\ 

\ 

. 
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1.  Principals,  teachers,  and  parents  are  favourably 
disposed  to  parent-teacher  conferences. 

2.  There  is  a  high  agreement  among  principals,  teachers 
and  parents  regarding  the  purposes  of  parent -teacher  confer¬ 
ences. 

3.  There  is  a  high  agreement  between  the  actual  role 
behaviour  of  principals  in  conference  and  the  role 
expectations  which  teachers  and  parents  have  for  principals. 

4.  There  is  a  high  agreement  between  the  actual  role 
behaviour  of  teachers  in  conference  and  the  role  expectations 
principals  and  parents  have  for  teachers. 

3.  There  is  a  high  agreement  between  the  actual  role 
behaviour  of  parents  in  conference  and  the  role  expectations 
principals  and  teachers  have  for  parents. 

VI.  DEFINITION  OF  TERMS 

A  parent -teacher  conference  is  a  private  conference 
between  the  parent  or  parents  of  a  student  and  his  classroom 
teacher  scheduled  so  that  every  parent  is  given  an  opportunity 
to  interview  his  child’s  teacher  for  the  purpose  of  discussing 
the  child’s  progress. 

The  elementary  school  refers  to  the  grades  from  one 


to  six,  inclusive. 
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A  role  is  the  expected  behaviour  of  an  individual 
or  a  class  of  incividuals  occupying  social  positions. 

fhe  participants  in  a  parent-teacher  conference 
are  the  principal,  the  classroom  teacher,  and  the  parents, 
although  the  principal  is  not  involved  directly. 

A  high  agreement ,  for  the  purpose  of  this  study, 
is  an  agreement  in  which  seventy-five  per  cent  or  more  of 
one  group  agree  on  an  item  and  seventy-five  per  cent  or  more 
of  another  group  agree  on  it. 

VII.  OVERVIEW  OF  THE  THESIS 

Chapter  Two  will  review  the  related  literature  to 
provide  a  general  background  for  the  whole  topic  of 
parent-teacher  conferences.  Different  practices  and 
investigations  will  be  examined  with  the  specific  purpose 
of  developing  a  set  of  advocated  practices  -with  which 
existing  practices  in  the  County  of  Ponoka  will  be  compared. 

Chapter  Three  will  describe  the  preparation  and 
distribution  of  the  questionnaires  and  will  explain  how 
the  data  were  processed. 

Chapter  Four  will  analyze  the  data  referring  to  the 
opinions  of  the  principals  as  expressed  in  the  questionnaires 
returned  by  them. 
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Similarly,  chapters  five  and  six  will  analyze  the 
data  referring  to  the  opinions  of  the  teachers  and  parents 
as  expressed  in  the  questionnaires  completed  by  them. 

In  Chapter  Seven  the  conclusions  will  be  presented, 
the  data  will  be  used  to  test  the  hypotheses,  and 
recommendations  will  be  made. 


CHAPTER  II 


REVIEW  CF  RELATED  LITERATURE 
I.  PURPOSE  OF  THE  REVIEW 

The  literature  was  reviewed  with  a  twofold  purpose. 
Generally,  to  provide  a  background  for  the  whole  topic  of 
parent-teacher  conferences  and  specifically,  to  obtain  a  set 
of  advocated  practices  with  which  existing  practices  in  the 
County  of  Ponoka  could  be  compared. 

II.  AN  OVERVIEW 

In  describing  home  and  school  relationships,  the 
school  of  the  past  has  been  likened  to  a  medieval  castle 
which  let  down  its  drawbridge  twice  a  day — in  the  morning  to 
let  the  children  in,  in  the  afternoon  to  let  the  children  out. 
It  stood  between  times  splendidly  isolated,  serene,  and 
unassailable 

At  stated  intervals  during  ,Tschool  time"  the  Master 
arranged  a  program  to  demonstrate  the  skill  of  his  class,  but 
if  parents  were  seen  entering  the  school  at  other  times,  it 
meant  trouble  was  brewing.^ 

^Elsie  H.  Dillon,  "Group  Parent  Teacher  Conferences," 
The  National  Elementary  Principal ,  37:  230,  September,  1937. 

4Ibid. 
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Over  the  years,  practices  have  changed  as  parents 
and  teachers  have  become  convinced  that  the  child’s  full 
development  requires  a  parent-teacher  partnership,  host  of 
the  recent  books  on  administration  of  the  elementary  school, 

like  those  written  by  Shuster  and  wetzler,^  Hagman, ’  and 

7 

Elsbree  and  McNally  devote  considerable  space  to  a  discussion 
of  parent-teacher  conferences  as  a  trend  in  reporting  pupil 
progress  and  as  a  factor  in  strengthening  the  bond  between 
the  home  and  the  school. 

III.  HISTORY  AND  DEVELOPMENT  CF 
PARENT -TEACHER  CONFERENCES 

In  common  with  many  of  our  educational  practices,  the 
use  of  parent-teacher  conferences  for  reporting  pupil  progress 
developed  in  the  United  States  and  spread  to  Canada.  Ploghoft^ 
reports  that  the  elementary  schools  of  Highland  Park,  Michigan, 
Aberdeen,  South  Dakota,  Germantown,  Pennsylvania,  and  Salt 

5 

Albert  H.  Shuster  and  Wilson  F.  Wetzler,  Leadership 
in  Elementary  School  Administration  and  Supervision, 

"(Boston:  Houghton  Mifflin  Co.,  195$T"i  p.  329. 

£ 

narlan  L.  Hagman,  Administration  of  Elementary  Schools , 
(New  York:  KcGraw  Hill  Book  Co.  Inc.,  195^1  p.  193-194. 

7 

Willard  S.  Elsbree  and  Harold  J.  McNally,  Elementary 
School  Administration  and  Supervision ,  Second  Edition  (New 
York:  American  Book  Co.,  1959 )  P^  295 . 

d 

Milton  Ploghoft,  ’’Parent-Teacher  Conferences  as  a  Report 
of  Pupil  Progress,”  Education  Administration  and  Supervision , 

44 : 101,  March,  195$. 


. 


„ 


. 
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Lake  City,  Utah  were  using  the  conference  plan  of  reporting 

before  1935.  Within  the  ten-year  period  from  1945  to  1955,  this 

new  plan  spread  rapidly  and  widely  in  the  United  States. 

Outright'  states  that  parent-teacher  conferences  which  started 

in  Minneapolis  before  1946,  have  largely  replaced  written 

reports  to  parents  in  nearly  all  elementary  schools  in  that 

area.  The  schools  of  Sheboyan^  and  Sherwood"^  in  Wisconsin 

1  2 

have  accepted  the  conference  plan  of  reporting.  Maves  and 
13 

Elliott  describe  the  use  of  conferences  in  their  respective 
schools  at  Richmond  and  Hemet  in  California.  Laas^  and 


Q 

Prudence  Outright,  "Planning  for  Child  Growth  Through 
Parent-Teacher  Conferences,"  Childhood  Education,  24:266, 
February,  194$. 

■^Marguerite  A.  Akey,  et_  al . ,  "Launching  a  Program  of 
Teacher-Farent  Conferences,"  The  National  Elementary  Principal, 
37:210,  September,  1957. 

Louis  Romano,  "Finding  Out  «*hat  Parents  want  to  Know," 
Elementary  School  Journal ,  5$:$$,  November,  1957. 

1  p 

Harold  J.  Maves,  "Contrasting  Levels  of  Performance 
in  Parent -Teacher  Conferences,"  Elementary  School  Journal , 

5$: 219-224,  January,  195$. 

•^Bert  A.  Elliott,  "Reporting  Pupil  Progress  Person 
to  Person,"  The  National  Elementary  Principal,  37:226-22$, 
September,  1957. 

■^i-aria  Laas,  "Parents  tfrite  of  Teacher-Parent 
Conferences,"  The  National  Elementary  Principal,  37:221, 
September,  1957. 


. 
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Kropp  supply  information  about  the  use  of  parent-teacher 
conferences  in  schools  in  Nebraska  and  Florida.  In  1945, 

D’ Evelyn  produced  a  manual  for  the  purpose  of  helping  teachers 
analyze  their  conferences.10  This  book  gives  word-by-word 
accounts  of  many  kinds  of  conferences,  each  with  a  very  thought- 
provoking  analysis. 

In  the  early  1950 ’s  the  use  of  the  conference  plan 
for  reporting  pupil  progress  spread  to  different  parts  of 
Alberta  and  many  schools  began  to  experiment  with  the  use 
of  parent-teacher  conferences.  In  the  fall  of  1953, 

Mr.  A.  E.  Kunst ,  newly  appointed  Superintendent  of  Schools 
for  the  Castor  area,  discussed  the  values  and  possibilities 
of  conference  reporting  at  a  meeting  of  the  Principals’ 
Association  in  that  area.  Following  his  lead,  Mr.  F.  C.  Leadlay, 
Principal  of  the  Halkirk  School,  with  the  support  of  his  staff 
and  the  local  Home  and  School  Association,  launched  what  is 
thought  to  be  the  first  program  of  parent-teacher  conferences 

15 

^Russell  P.  Kropp,  ’’Need  for  Involving  Parents  in 
Evaluation,”  Elementary  School  Journal,  57:140-144, 

December,  1956. 

1 6 

Katherine  E.  D’ Evelyn,  Individual  Parent-Teacher 
Conferences ,  (No.  9  of  Practical  Suggestions  for  Teaching, 
ed.  Hollis  Caswell.  10  nos.,  New  York:  Bureau  of  Publications, 
Teacher’s  College,  Columbia  University,  1945). 


. 
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in  Alberta.  '  Other  schools  in  the  Castor  area  held 
similar  conferences  that  term,  and  the  plan  spread  quickly. 

Schools  in  the  Lacombe  and  Ponoka  areas  adopted 
the  plan  within  the  next  year  or  two.  By  1957,  parent-teacher 
conferences  were  being  used  by  an  increasing  number  of  school 

IQ 

systems  in  the  province.  y  At  the  Medicine  Hat  Home  and 

School  Conference  in  1962,  greater  use  of  parent -teacher 

20 

conferences  was  recommended.  Since  the  inception  of  this 

study,  a  piece  of  action  research  was  undertaken  by  two 

teachers  from  the  Lavoy  School,  who  sent  out  pre  and  post- 

interview  opinionnaires  to  teachers  and  parents  in  that  area. 

Results  showed  that  parent-teacher  interviews  have  merit  and 

that  a  larger  percentage  of  teachers  and  parents  favoured 

21 

interviews  after  attending  one  than  before. 

"^Statement  by  F.  C.  Leadlay,  Principal  of  Halkirk 
School,  1950-1954. 

1  6 

Statement  by  H.  R.  Ross,  Superintendent  of  Schools, 
Lacombe  Division,  1956. 

^ ^Promotion  Policies  Report,  loc ,  cit. 

on 

’’Canadian  Conference  on  education,"  Alb e rt a  Home 
and  School  News ,  Jan. -Feb.,  1962,  p.  4. 

^Michael  Tomyn  and  George  Spak,  "Parent -Teacher 
Interviews,’* 1  The  CSA  bulletin,  3:15-20,  October,  1963. 
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There  was  some  evidence  to  show  that  the  use  of 
parent-teacher  conferences  has  spread  to  other  Canadian 
provinces  in  a  similar  way.  In  1956,  Fulford,  writing  in 
the  Maclean ’ s  Magazine,  referred  to  certain  schools  in 
Ontario  in  which  the  formal  report  card  had  been  abandoned 
in  favour  of  reporting  by  the  conference  method.*’  The  1959 
pamphlet  of  information  for  Vancouver  teachers  contains  a 
rather  extensive  section  on  suggestions  for  conducting 
successful  parent-teacher  conferences.*^ 

IV.  VALUES  OF  PARENT -TEACHER  CONFERENCES 


The  literature  reviewed  showed  a  general  agreement 
among  the  authors  that  parent-teacher  conferences,  properly 
organized,  are  much  superior  to  the  traditional  report  card. 
Reavis  et  al.  say: 


Better  than  the  conventional  report  card  is  the 
system  already  practiced  in  the  better  schools,  of 
having  the  parents  come  to  the  school  for  a  conference 
■with  the  teacher  regarding  the  pupil’s  progress.  In 
some  of  these  schools  the  conference  becomes  a 
reciprocal  report,  the  parent  telling  the  teacher 
about  the  child’s  activities  in  the  home  as  well  as 
hearing  the  teacher’s  report  about  what  the  pupil 
accomplishes  in  school.  The  parent  tells  the  teacher 


22 

Robert  Fulford,  ’’who’s  winning  the  Battle  Over 
Report  Cards?”,  Ma c L e an ’ s  Magazine,  69:45,  February  4,  1956. 

23 

Some  Suggestions  for  the  Successful  Teacher  and 
Parent  Conference  (Vancouver:  Department  of  Elementary 
Education,  September,  1959). 


r 
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about  the  pupil’s  play  with  his  fellows,  his  choice  of 
radio  programs,  the  kind-  of  movies  he  attends,  his 
religious  activities,  and  his  follow-up  of  activities 
begun  in  school.  The  teacher  takes  note  of  these  as 
measures  of  her  teaching  effectiveness  and  in  turn 
shows  the  parent  test  results,  paper 
evidences  of  the  pupil’s  class  work. 

Dr.  Laycock  emphasizes  the  value  of  parent-teacher 
conferences  to  replace  or  at  least  to  supplement  the  formal 
report  cards  which  are  so  damaging  to  children’s  self  concepts 
and  to  their  relationships  with  parents  and  teachers.  ”At  such 
conferences”,  he  states,  ’’teachers  and  parents  could  search 
together  as  to  how  they  can  co-operate  to  help  the  child 
achieve  his  potentialities  at  his  own  rate  of  learning. 

Pursuing  the  same  idea,  ITartyn  and  Bienvenue  stress 


ana  otner 


the  values  of  parent-teacher  conferences  in  schools  which  are 

organized  to  meet  individual  differences.^  Heffernan  upholds 

conference  reporting  as  a  means  of  overcoming  the  severe  punish- 

27 

ment  and  rejection  which  often  follows  a  poor  report  card."' 


2Zf^illiam  G.  Reavis  e_t  al .  ,  Administering  the  Elementary 
School,  (Englewood  Cliffs:  Prentice-Hall  Inc.,  1953 ) ,  pp.  548-549. 

25S.  R.  Laycock,  ’’Promoting  Mental  Health  in  School,” 
Canada ’ s  mental  Health  Supplement ,  40:7,  I'-arch-April ,  1964. 

^Kenneth  A,  i-artyn  and  Harold  J.  Bienvenue,  ’’The 
Parent  Conference  Progress  Report,  Not  Fsychotherapy , ” 

Elementary  School  Journal ,  57:43,  October,  1950. 

^Helen  Heffernan,  ’’Questions  Parents  Ask,”  The 
Grade  Teacher ,  81:22,  May ,  1964 . 


t 
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Akey  lists  the  values  of  parent-teacher  conferences 
as  follows: 

1.  They  provide  an  opportunity  for  parents  and 
teachers  to  get  acquainted. 

2.  They  provide  for  an  exchange  of  information 
about  the  child. 

3.  They  promote  better  understanding  between 
the  home  and  the  school. ^ 

In  1946  an  Elementary  School  Planning  Committee 
in  Minneapolis  formulated  these  values: 

1.  Parent -teacher  conferences  give  teachers  a 
better  understanding  of  the  child’s  background. 

2.  They  afford  an  opportunity  for  the  teacher  to  get  the 
parents’  reaction  to  the  school  and  to  the  child. 

3.  They  provide  parents  with  a  clearer  understanding 
of  what  the  teacher  is  attempting  to  do. 

4.  They  establish  a  respect  for  each  other’s  problems 
which  contributes  to  the  child’s  progress.  ' 

Values  similar  to  these  were  cited  in  much  of  the 
other  literature. 


V.  USES  OF  PARENT -TEACHER  CONFERENCES 


The  literature  reviewed  showed  that  parent -teacher 
conferences  are  widely  used  to  supplement  the  report  card. 


2S 


Akey  et  al,  loc .  cit . 
Cutright ,  loc .  cit . 
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Oxley  and  Goodrich,^0  Laas,^1  Ploghoft,^2  Vandiver,^  and  an 

31 

Omaha  Public  School  Bulletin^ f  report  such  usage.  A  Guidance 

Reprint  issued  by  the  Department  of  education,  suggests  that 

the  use  of  conferences  as  substitutes  for  two  of  the  four 

written  reports  should  give  parents  a  satisfactory  appraisal 

of  their  child. ^  »i/oodbury^0  states  that  one  conference  a 

37 

year  is  substituted  for  a  written  report.  Ploghoft  cautions 
that  it  is  best  to  continue  report  cards  until  parent-teacher 
conferences  are  well  developed  and  accepted  by  parents  and 
teachers,  for  people  are  reluctant  to  break  from  traditional 
methods.  In  the  same  vein,  Dr.  Laycock,  who  advocates  the 
replacement  of  all  report  cards  by  intelligently  conducted 
parent-teacher  conferences,  realizes  that  this  is  impossible 


30 

Hilda  Oxley  and  Ivan  Goodrich,  "Parent -Teacher _ 
Conferences  Prove  Worth,"  Ohio  Schools,  40:15,  April,  1962. 

3-^Laas,  op.  cit .  ,  p.  223. 

^2Ploghoft,  op.  cit . ,  p.  102. 

^Willis  Vandiver,  "Preparing  Parents  for  the  Conference, 
National  Elementary  Principal ,  37:21$,  September,  1957. 

^ ^Reporting  Through  the  Parent -Teacher  Conference , 

(Omaha:  Department  of  Instruction  of  Public  Schools,  1963),  p.  1 

-^5 a  Guidance  Reprint  (Edmonton:  Department  of  Education, 
October,  195$),  P*  4. 

36r#  M.  Woodbury,  "Preplan  Your  Parent -Teacher 
Conferences,"  The  Instructor,  67:6,  September,  1957. 

•^Ploghoft,  loc  .  cit . 
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because  parents  seem  wedded  to  report  cards. 


35 


VI.  MECHANICS  OF  THE  CONFERENCE 


How  Many  and  When? 

The  number  of  scheduled  conferences  reported  in  the 
literature  is  one  or  two  in  any  school  year.  Firth  7  and 
Woodbury^  describe  one  conference  a  year  held  in  January, 
at  the  end  of  the  first  semester.  Oxley^  favours  one 
conference  a  year  in  October,  near  the  beginning  of  the  school 
term.  Elliott^2  and  Akey^  agree  on  two  conferences,  one 
at  the  beginning  of  each  semester;  while  a  Guidance  Reprint^ 
suggests  two,  one  at  the  beginning  of  the  year  and  the  second 
one  in  April. 

How  Long? 

The  length  of  time  scheduled  for  a  parent -teacher 

conference  varies  from  a  minimum  of  fifteen  minutes  to  a 

A  5 

maximum  of  forty-five  minutes.  Elliott  reports  allotments 

35 

'Laycock,  loc .  cit . 

^9R.  A.  Firth,  "Want  to  Try  It?”,  Report  from  Jerolene 
School,  The  Instructor,  67:123,  September,  1957. 

^Woodbury,  loc  ,  cit .  ^Oxley,  loc  .  cit . 

42Elliott,  op.  cit,  p.  227 

i  o 

Akey  et  aj_ ,  op .  cit.  t  p.  ^1A 
^A  Guidance  Reprint,  loc .  cit .  ^Elliott,  loc .  cit . 
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of  from  twenty  to  thirty  minutes  allowing  five  or  ten  minutes 
for  recording  pertinent  information.  Another  source^  states 
that  a  twenty-minute  period  is  usually  adequate  and  that  this 
may  be  reduced  to  fifteen  minutes  once  the  parents  and 
teachers  become  accustomed  to  their  respective  roles.  Firth 
reports  a  period  from  fifteen  to  thirty  minutes  in  length  and 
suggests  striking  a  nice  balance  between  hurrying  parents 
along  and  letting  them  drag  on  unduly.^  Ploghoft  agrees  that 
fifteen  minutes  is  a  suitable  length  of  time  providing  the 
conference  is  devoted  to  problems  needing  privacy,  and  public 

l  $ 

meetings  are  held  to  discuss  items  of  concern  to  all  parents.^ 

Woodbury  states  that  any  period  under  twenty  minutes  is  too 

short  to  be  of  much  value. li "  Akey,"^  Hymes,'"'^  and  Romano><c 

53 

advocate  conferences  of  thirty  minutes.  Laas  reports  that 
the  results  of  a  questionnaire  showed  that  ninety-one  per  cent 
of  the  parents  in  her  area  felt  that  periods  of  twenty-five 
minutes  were  long  enough.  Strang’s  suggestion  of  forty-five 

i  /: 

A  Guidance  Reprint ,  loc.  cit. 

47  4£ 

Firth,  loc .  cit .  Ploghoft,  op.  cit .  ,  p.  103. 

^Woodbury,  loc.  cit.  ^UAkey  et  al,  ,  op.  cit,.  p.215. 

^ James  L.  Hymes ,  Jr.,  Effective  Home-School  Relations 
(Englewood  Cliffs:  Prentice-Hall  Inc.,  1953 ) ,  p.  147. 

^Romano,  op .  cit .  ,  p.  $9.  ^iaas ,  op.  cit .  ,  p.  222 
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minute  conferences  includes  time  for  preparation  and 
recording. ^ 

Time  Between  Conferences 

The  Guidance  Reprint,  previously  referred  to  in  this 

chapter,  suggests  that  a  break  of  five  minutes  be  allowed 

between  conferences  to  enable  the  teacher  to  note  important 

points  to  remember  about  the  conference  just  completed  and 

to  ncollecttT  her  thoughts  concerning  the  one  ahead.  y 

Following  the  same  idea,  Langdon  and  Stout  report  that  a 

cushion  of  time  is  needed  between  conferences  so  that  teachers 

and  parents  will  not  be  unduly  concerned  about  getting 

56 

finished  on  time  and  thus  they  will  be  more  relaxed. 

Time  of  Day 

Df Evelyn  expresses  the  belief  that  parent -teacher 
conferences  should  be  an  integral  part  of  the  school  program 
and  should  not  be  relegated  to  after  school  hours  when 


^Ruth  Strang,  Reporting  to  Parents ,  (No.  10  of 
Practical  Suggestions  for  Teaching,  ed.  Hollis  Caswell. 

12  nos.,  New  York:  Bureau  of  Publications,  Teacher’s  College, 
Columbia  University,  1947),  p.  101. 

5  5 

A  Guidance  Reprint,  loc .  cit . 

56 

Grace  Langdon  and  Irving  Stout,  Teacher-Parent 
Interviews  (Englewood  Cliffs:  Prentice-Hall,  inc.,  1954) 
pp.  270-277. 
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37 

teachers  are  weary  after  a  long  day’s  work.  Floghoft 

supports  this  idea  by  suggesting  that  after  school  hours 

58 

should  be  avoided  as  teachers  are  not  at  their  best. 

59 

Floghoft  and  Outright  y  recommend  that  all  conferences  should 
not  be  held  on  the  same  day.  Romano^,  Vandiver, ^  and 

A  Q 

Elliott0  support  this  view  in  the  schools  under  their 
supervision  by  arranging  for  the  dismissal  of  students  for 
the  last  two  hours  of  a  number  of  consecutive  days.  Firth^ 
and  Elliott^  emphasize  the  attendance  of  both  parents  and 
arrange  evening  conferences  to  accommodate  parents  who  can 
not  come  during  the  day. 

VII.  KEEPING  RECORDS 


The  Promotion  Policies  Report  states  that  after  the 

conference,  but  not  at  it,  it  is  the  responsibility  of  the 

teacher  to  make  brief  notes  on  the  problems  discussed  for 

65 

future  guidance.  In  the  same  vein,  the  bulletin  issued 


57 

D» Evelyn, 

op .  cit . , 

p.  92. 

58 

Floghoft 

,  loc 

59 

^  Outright , 

Op#  C 1 1  • ) 

p.267 . 
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Romano , 

loc . 

^Vandiver , 

loc.  cit. 

D2Elliott , 

loc. 
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Firth,  loc 
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to  Vancouver  teachers  not  only  suggests  that  teachers  make 

notes  of  the  information  they  obtain  from  parents  and  wish 

to  remember,  but  that  they  make  notes  of  changes  they  would 

make  in  procedure  so  that  the  next  conference  may  be  more 

valuable.^"0  Gr indie , ^  Woodbury, and  Robinson^ y emphasize 

the  value  of  keeping  a  record  of  each  conference  so  that 

teachers  will  remember  who  said  what.  Langdon  and  Stout 

remind  teachers  that  records  are  useful  in  the  measure  that 

they  help  toward  a  better  understanding  of  the  child  and  of 

70 

how  best  to  work  with  him. 

VIII.  LEVELS  OF  PERFORMANCE 

An  extensive  study  of  teacher-parent  conferences  was 
recently  completed  in  Richmond,  California,  where  conferences 
have  been  part  of  the  elementary  school  program  for  over 

6b'*< 

°  Some  Suggestions  for  the  Successful  Teacher  and 
Parent  Conference ,  op.  cit .  ,  p.  3. 

sy 

'"'John  L.  Grindle  and  M.  Genevieve  Douglass,  "Hints 
for  More  Effective  Parent  Conferences,"  The  Instructor, 
71:25,  November,  1961. 

Woodbury,  loc .  cit . 

^h.  M.  Robinson,  "Parent -Teacher  Conferences," 
Elementary  School  Journal ,  56:429,  May,  1956. 

70 

Langdon  and  Stout,  op.  cit .  ,  p.  321. 
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live  years.  -he  analysis  was  based  on  tape  recordings  of 
sixty  actual  conferences  held  between  parents  and  teachers 
of  a  representative  sampling  of  the  children  enrolled, 
bindings  showed  that  there  are  ’’high-level™  performances 
and  ™low-level51  performances.  High-level  performances  are 
characterized  by  such  items  as: 

1.  good  rapport 

2.  beginning  with  one  of  the  child Ts  good  points 

3 .  use  of  illustrations 

4.  plans  for  helping  the  child 

5.  use  of  commendation 

6.  free  exchange  of  information 

Low-level  performances  are  characterized  by: 

1.  domination  by  the  teacher  or  the  parent 

2.  rigid  adherence  to  a  guide  sheet 

3 .  lack  of  common  planning 

4.  lack  of  illustrations  of  child’s  work 

5.  one  or  both  parties  being  on  the  defensive 

This  study  shows  that  parent-teacher  conferences 
must  reach  a  high-level  of  performance  if  they  are  to  be  of 
most  value. 

The  same  idea  is  expressed  by  Ploghoft  who  states 
that  the  parent-teacher  conference  should  be  entered  into  as 
a  well-planned  report  of  pupil  progress  rather  than  ™as  a  new 
fad  in  education  which  may  be  used  or  disregarded  by  teachers 
according  to  their  whims. n?2 
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IX,  THE  NEED  FOR  ADVANCE  PREPARATION 

The  literature  showed  that  one  of  the  best  ways  to 

work  toward  high-level  performance  in  parent -teacher 

conferences  is  to  make  advance  preparation.  Woodbury  stresses 

the  fact  that,  "Successful  parent -teacher  conferences  don’t 

just  happen;  they  are  the  result  of  careful  preplanning 

by  the  teachers  and  administrators."^  Robinson74  and 

Outright  also  emphasize  the  necessity  for  preplanning. 

Elliott  writes,  "Poor  conferences  with  little  planning  by 

the  principal  and  the  staff  can  be  more  destructive  than 

76 

even  a  mediocre  report  card  system."' 

X.  THE  PRINCIPAL’S  ROLE 
77 

Brodie  indicates  that  it  is  the  job  of  the 

principal  to  take  the  lead  in  creating  favourable  attitudes 

7S 

toward  school  policies  and  practices.  Elliott'  reports 
that  the  principal  should  lead  the  way  in  defining  the 
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T.  A.  Brodie  Jr.,  "Some  Administrative  Considerations 
Relating  to  Parent-Teacher  Conference  Planning,"  Bulletin 
of  the  National  Association  of  Secondary  School  Principals , 

42:  73-79,  Kay,  1956. 
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purposes  of  the  conference  and  should  lay  the  proper 
groundwork  for  the  staff  and  the  parents  long  before  the 
first  conference  is  held.  The  principal  should  go  to  civic 
groups  and  parents’  associations  and  explain  formulated 
purposes  to  the  public.  He  should  also  prepare  the  teachers 
on  his  staff  by  anticipating  common  questions  which  parents 
might  ask,  by  encouraging  the  teachers  to  prepare  suitable 
answers,  and  b}^  making  sure  that  teachers  realize  that  the 
conference  is  a  two-way  conversation,  and  not  a  lecture 
from  the  teacher  to  the  parents. 

Weller^  describes  one  of  the  principal’s  main  roles 
as  strengthening  communications  between  the  teachers  and 
the  parents.  His  skill  in  establishing  belief  in  the 
philosophy  of  teachers  and  parents  working  as  a  team  is  the 
first  step  towards  achieving  such  a  goal.  Weller  then  out¬ 
lines  a  plan  whereby  the  wise  principal  can  draw  parents 
into  many  general  activities  of  the  school  in  a  type  of 
inservice  training.  The  principal  must  aim  to  help  every 
teacher  perform  on  the  highest  level  possible.  He  must 
encourage  teachers  to  work  together  and  exchange  ideas  to 
find  the  best  ways  to  hold  effective  conferences,  and  to 
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Louise  Weller,  ’’Helping  Teachers  Work  with  Individual 
Parents,"  National  Elementary  Principal.  37:204-205, 

September-,  1957. 
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remember  that  two-way  communication  is  a  guiding  principle 

An 

for  teacher-parent  conferences,  teller  suggests  the  use 
of  panels,  discussions,  role  playing,  tape  recordings,  and 
sample  conferences  to  help  teachers  gain  new  insights  into 
parents’  problems.  Grade  level  meetings  of  parents  and 
teachers  for  discussing  what  they  expect  of  each  other  are 
helpful,  too. 

$1 

Ferslev  reports  that  the  principal  must  encourage 
conferences  through  his  knowledge  and  understanding  of 
children  and  parents  and  his  sensitivity  to  the  causes  of 
problems.  She  explains  that  this  does  not  mean  that  the 
principal  should  usurp  the  teacher’s  job  in  conferring  with 
parents  or  that  he  should  be  called  in  on  every  tough 
conference,  but  that  he  should  work  with  the  teacher  when 
asked  for  help.  He  should  see  that  the  conference  goes 
smoothly  and  encourage  the  teachers  to  discuss  their  problems 
with  him. 


XI.  PREPARING  PARENTS  FOR  THE  CONFERENCE 


In  the  previous  section  mention  was  made  of  the  role 


^Ibid.  ,  p.  206. 
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Helen  L.  Ferslev,  ’’The  Role  of  the  Principal  in 
Conferring  with  Parents/’  National  Elementary  Principal , 
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of  the  principal  in  preparing  parents  for  the  conference. 

The  literature  examined  shows  that  teachers  must  co-operate 
with  the  principal  to  ensure  adequate  parent  preparation. 

Akey  et  al.  suggest  the  preparation  of  a  bulletin  to 
send  to  the  parents  explaining  the  nature  and  scope  of 
parent-teacher  conferences  so  that  the  parents  will  know 
that  there  is  no  special  discipline  problem  involved.  They 
also  mention  the  use  of  study  groups  to  pave  the  way  for 
successful  conferences.  Interested  parents  are  invited  to 
join  the  teachers  in  a  study  of  various  aspects  of  parent- 
teacher  conferences  as  part  of  an  inservice  program.0 

o  o 

Vandiver  w  also  stresses  the  importance  of  reassuring 
the  parents  that  the  conference  is  a  routine  matter  in  which 
the  parents  of  every  child  in  the  school  will  participate. 

Laas  reports  on  the  writing  of  a  manual  on  teacher- 
parent  conferences  in  Omaha,  Nebraska.  Three  parents  from 
each  of  the  six  elementary  schools  held  a  meeting  for 
exchanging  ideas  about  conferences.  The  discussion  was 
recorded  and  when  played  back,  formed  the  basis  for  formulating 
twenty-four  questions  which  were  sent  out  to  all  families 

82 

Akey  et_  al.  ,  op.  cit .  ,  pp.  211,  212. 

^Vandiver,  op.  cit .  ,  p.  217. 
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asking  what  was  wanted  from  a  conference.  The  returns, 
which  were  extremely  gratifying,  were  used  in  the  preparation 
of  a  manual  "How  to  Get  the  kost  From  Your  Parent -Teacher 

gi 

Conferences”.  ^  Copies  of  this  manual  were  sent  to  all 
parents  and  as  a  result  conferences  became  more  meaningful. 

Romano  emphasizes  the  value  of  teachers  co-operating 
to  produce  a  Parents’  Conference  Guide,  designed  for  use  by 
the  parents  before  a  conference.  Blank  spaces  are  provided 
for  questions  the  parents  wish  to  ask,  and  for  information 
they  think  might  give  the  teacher  greater  insight  into  the 
child’s  growth  and  development . °5 

XII.  THE  TEACHER’S  PART  IN  THE  CONFERENCE 
A  A 

Vandiver00  states  that  the  teacher  should  start  to 
prepare  for  the  parent-teacher  conference  on  the  opening 
day  of  school  by  observing  each  child  as  he  or  she  studies, 
works,  and  plays  with  other  children.  She  should  gather 
samples  of  the  child’s  work,  make  anecdotal  records,  and  gain 
an  understanding  of  his  strengths  and  weaknesses  in  the 
academic  subjects.  Directly  before  the  conference  the  teacher 


Laas,  op.  cit .  ,  pp.  221-224 

^Romano,  op.  cit . ,  pp.  SB,  89 
6 

°  vandiver,  op.  cit .  ,  p.  219. 


. 

. 

«  t .  ,  ^ ' 


should  consult  the  child’s  cumulative  record,  talk  to  the 
school  nurse,  and  to  any  special-subject  teacher  that  the  child 
may  have  so  that  the  details  she  needs  are  at  her  command. 

seller,'  ^  D’Evelyn,c'  Sister  Mary  Michael/  '  and 

90 

Head  have  made  lists  of  practical  guidelines  to  teachers 
interested  in  effective  conferences.  Weller’s  suggestions 

are : 

1.  Greet  the  parent  pleasantly.  Provide  an  easy 
introduction  by  saying  something  commendable  about 
the  child.  Make  the  parent  comfortable. 

2.  Learn  the  art  of  polite  and  thoughtful  listening. 

Listen  for  what  is  not  said  and  discover  feelings 
behind  what  is  said. 

3.  Pick  up  the  positive  points  of  the  parents’  comments. 
Keep  an  open  mind.  Withhold  personal  judgements. 

4.  Emphasize  points  of  parent  and  school  agreement  in 
simple  language. 

5.  Build  parent -child  relationships  through  expressing 
your  own  friendly  feelings  toward  the  child. 

6.  Open  the  door  to  future  conferences  by  leaving 
something  to  talk  about. 

7.  Concentrate  on  only  a  few  basic  things  that  the 
parent  and  teacher  can  work  on  together. 

S.  Treat  parents  as  mature  individuals.  Have 
sympathy  with  them. 

9.  Keep  confidential  information  confidential. 

10.  Summarize  points  that  have  developed  out  of  the 
conference . 

11.  Offer  a  few  specific  suggestions  as  follow-up  for  a 


St 

'Weller,  op.  cit .  ,  p.  206. 

Katherine  E.  D’ Evelyn,  ”Gooa  Techniques  for  Conferencing 
Childhood  Education,  32:  119-212,  November,  1955. 


Sister  Mary  Michael,  ’’Twelve  Rules  for  Parent-Teacher 
Conferences,”  Clearing  House,  30:  234-235,  December,  1955. 
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The  Instructor,  65:120,  October,  1955. 
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further  conference. 

12.  End  on  a  friendly  note  with  an  invitation  to  visit 
again  soon.^ 

A  Guidance  Reprint  offers  similar  suggestions  to 
teachers : 

1.  Make  parents  feel  welcome  and  comfortable. 

2.  Be  tactful.  Many  parents  resent  inquiry  into  what 
they  consider  their  personal  affairs.  Sometimes 
parents  are  on  the  defensive  and  are  overcritical 
of  what  may  be  innocent  comments  or  questions. 

3.  Remember  that  typical  parents  want  to  know  the  facts. 
,TGlossing  over”  the  facts  probably  develops  very 
little  insight  on  the  part  of  parents;  at  the  same 
time,  do  not  be  ’’brutal”  in  presenting  them. 

4.  Indicate  genuine  interest,  sincerity,  and  a 
professional  manner  at  all  times. 

5.  Keep  confidences  shared  with  you  by  the  child  or 
the  parent. 

6.  Try  to  place  yourself  in  the  parents’  position. 

You  then  can  better  appreciate  how  they  feel  about 
what  you  are  discussing. 

7.  Avoid  comparisons  with  other  children,  particularly 
siblings . 

3.  Don’t  use  educational  ’’double  talk”.  Some  words, 
such  as  immature,  aggressive,  maladjusted,  and 
retarded,  which  are  acceptable  educational  jargon, 
may  have  a  different  meaning  for  the  parent . 

9.  Avoid  dealing  in  generalities.  Suggestions  should 
be  specific  and  to  the  point. 

10.  Don’t  lecture!  Listen  closely  and  sympathetically, 
-^et  the  parents  talk,  too.’ 

11.  Be  aware  of  the  fact  that  some  parents  will  tend  to 
be  over-defensive  of  their  children.  On  the  other 
hand,  there  will  be  some  who  will  ’’identify”  with 
the  teacher  and  will  be  hypercritical  of  their  child 
in  the  hope  of  demonstrating  to  the  teacher  how 
co-operative  they  are. 

12.  Do  not  cover  too  many  topics  in  one  interview. 

13.  Don’t  extend  the  conference  beyond  the  point  of 
having  covered  the  topics  satisfactorily,  even  if 
the  time  is  not  all  taken. ^ 
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XIII.  REACHING  ALL  PARENTS 

Although  a  high  percentage  of  parents  may  attend  a 
conference,  there  are  always  some  who  do  not  come  for  various 
reasons.  Akey  et_  al .  report  that  they  have  attempted  to 
contact  such  parents  and  have  met  with  some  degree  of  success 
by  making  use  of  the  following  procedures: 

1.  wherever  possible  the  teacher  arranges  for  visiting 
the  home,  preferably  at  a  time  when  both  parents 
will  be  there. 

2.  Sometimes  the  teacher  communicates  with  the  home 
by  telephone. 

3.  Sometimes  a  parent  will  see  a  teacher  before  a 
child fs  program. 

4.  Often  a  personal  letter  requesting  information  and  03 
providing  space  for  an  answer  is  sent  to  the  parent.'0 

XIV.  PREPARING  THE  PUPILS 

The  bulletin  issued  to  Vancouver  teachers  states  that 

pupils  should  be  told  what  is  going  to  happen  before  parent- 

teacher  conferences  take  place.  Not  only  can  they  supplement 

the  notices  sent  home,  but  they  should  get  the  idea  that 

parents  are  very  important  persons  and  that  they  are  welcome 
94 

at  school.  In  a  like  manner,  the  Promotion  Policies  Report 

suggests  that  pupils  should  know  why  their  parents  visit  the 
95 

school.  The  Guidance  Reprint  supports  the  same  idea  by 

Q3 

Akey  et  al .  ,  op.  cit . ,  p.  215. 

Some  Suggestions  for  the  Successful  Teacher  and  Parent 
Conf  erence  ,  op.  cit .  ,  p.  2. 
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stressing  the  importance  of  children  understanding  the 

_  Q6 

purposes  of  parent-teacher  conferences.'  The  Omaha  bulletin 

points  out  that  parent-teacher  conferences  should  give  the 

pupils  a  greater  feeling  of  security  when  they  know  that  the 

97 

home  and  school  are  working  together  for  them. 


XV.  WHAT  DO  PARENTS  WANT  TO  KNOW? 

9S 

McConnell  reports  on  a  study  designed  to  find  out 
what  parents  want  to  know.  Questionnaires  were  sent  to  four¬ 
teen  hundred  parents  of  children  in  the  first  three  grades  in 
nine  schools  in  a  large  urban  population  in  Tulane.  Private 
and  public  schools,  representing  diverse  socio-economic  areas 
of  the  community,  were  selected.  Parents  were  asked  to  list 
from  one  to  five  items  which  they  considered  important  for 
the  teacher  to  tell  them  about  their  child.  It  was  felt  that 
freer,  more  valid  responses  would  be  obtained  by  this  method 
than  by  sending  a  prepared  list  on  which  to  check  preferred 
items.  Returns  were  received  from  fifty-three  per  cent  of 
the  parents  involved.  Their  responses  fell  into  six  main 
categories : 
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A  Guidance  Reprint ,  loc .  cit . 

^Reporting  Through  the  Parent  Teacher  Conference , 
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Elementary  School  Journal ,  58:63,  67,  November,  1957. 
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Personal  and  classroom 

behaviour 

2T/o 

Academic  Progress 

26% 

Social  Behaviour 

22% 

Home-school  relations 

13% 

Individual  aptitude  or 

ability 

9% 

Health  and  Physical  conditions 

3% 

Responses  were  tabulated  on  the  basis  of  socio-economic 
groups  and  many  interesting  differences  were  noted: 

1.  Parents  in  high  socio-economic  groups  were  more 
interested  in  social  behaviour  and  academic 
progress  than  in  classroom  and  personal  behaviour. 

2.  Lower  socio-economic  groups  were  more  interested 
in  classroom  and  personal  behaviour,  and  slightly 
more  interested  in  health. 

3 .  High  socio-economic  groups  were  more  concerned 

with  home  and  school  relations  than  the  lower  group  was. 

99 

Romano  describes  a  project  which  was  undertaken  by 
a  workshop  committee  in  Shorewood,  Wisconsin.  The  principals 
chose  thirty  parents  at  random  to  work  on  the  committee.  The 
committee  developed  a  Parents’  Conference  Guide  in  which  the 
parents  were  asked  to  list  questions  they  wished  to  ask  the 
teachers.  Questions  frequently  listed  by  parents  of  elementary 
school  children  were: 

1.  Does  my  child  complete  his  work  satisfactorily? 

2.  irfhat  is  meant  by  tTHe  is  working  on  grade  level”? 

3.  How  does  my  child  get  along  with  his  classmates? 

4.  Is  it  abnormal  for  my  son  to  be  interested  in  girls? 

5.  Does  my  child  need  special  help  in  reading? 

6.  How  is  my  son  getting  along  in  spelling? 

7.  How  can  I  help  my  son  make  new  friends? 
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Vandiver**-^  mentions  the  following  questions  obtained 
from  parents  in  a  similar  survey: 

1.  What  does  my  child  like  to  do  best  in  school? 

2.  Is  his  work  as  good  as  it  ought  to  be  for  him? 

3 .  How  does  he  get  along  with  you? 

4 •  How  does  he  get  along  on  the  playground? 

Does  he  seem  to  be  worrying  about  anything? 

6.  Does  his  health  seem  good  to  you? 

7.  what  can  we  do  to  help  him  at  school? 

The  foregoing  reports  show  that  parents  are  vitally 
concerned  about  the  academic,  physical,  and  social  development 
of  their  children. 


XVI.  WHAT  DO  TEACHERS  WANT  TO  KNOW? 


A  survey  conducted  in  the  Omaha  Public  Schools  lists 
these  questions  which  teachers  wish  to  discuss  at  parent- 
teacher  conferences: 

1.  How  does  your  child  react  to  school? 

2.  How  is  your  child *s  health? 

3.  Does  your  child  get  plenty  of  rest? 

4.  What  school  activities  does  he  talk  about? 

5.  What  responsibilities  are  required  of  him  at  home? 

6.  What  kind  of  discipline  works  best  with  him? 

7.  What  pets  does  he  have? 

3.  What  hobbies  or  special  interests  does  he  enjoy 
at  home  ? 

9.  What  children  does  he  play  with  outside  school? 

10.  What  do  you  see  as  his  strengths? 

11.  What  do  you  expect  of  your  child? 


"'■'^Vandiver ,  op.  cit .  ,  p.  219. 

1Q1Reporting  Through  the  Parent-Teacher  Conference, 
op.  cit .  ,  p.  1. 
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XVII.  EVALUATION  OF  PARENT -TEACHER  CONFERENCES 

The  literature  reviewed  indicates  that  there  is  a 

need  i'or  constant  evaluation  of  parent-teacher  conferences. 

102 

Bennett  expresses  the  idea  that  conference  reporting  has 
been  widely  accepted  with  little  appraisal  of  its  broad 
implications,  kartyn  and  Bienvenue^^  stress  the  importance 
of  teachers  evaluating  and  asking  parents  to  evaluate  every 
conference  in  an  attempt  to  help  teachers  improve.  Floghoft^* 1^ 
suggests  that  evaluation  could  be  a  project  for  parent-teacher 
groups,  itfoodbury^2^  and  Akey  et_  al . outline  plans  in  which 
questionnaires  are  sent  to  teachers  and  parents  to  obtain  their 
reactions  to  the  conferences  and  their  suggestions  for  improve¬ 
ment.  Although  Brodie1^2  calls  attention  to  the  shortcomings 
of  such  questionnaires,  he  fails  to  suggest  a  technique  that 
can  be  used  to  determine  the  specific  contributions  made  by 
parent -teacher  conferences. 

XVIII.  SUMMARY 

The  materials  reviewed  suggest  procedures  for  carrying 

102 J.  A.  Bennett,  "Fit falls  of  the  Parent  Conference, n 
School  Executive,  7$:6?,  April,  1959. 

■^kartyn  and  Bienvenue,  loc .  cit . 
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10/fPloghoft ,  op.  cit .  ,  p.  104.  f/ooabury,  loc .  cit. 

Ak e y  et  al .  ,  op  •  ^ i t .  ,  p  •  21 6 . 

■^^Brodie,  op.  cit . ,  p.  7&. 
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out  successful  parent-teacher  conferences,  describe  practices 

followed  in  certain  areas,  report  on  evaluative  studies,  or 
stress  the  values  to  be  gained  from  properly  organized  confer¬ 
ences.  from  the  literature,  the  writer  developed  a  list  of 
advocated  practices  with  which  existing  practices  in  the 
County  of  Ponoka  will  be  compared. 

The  advocated  practices  are  classified  under  four 
headings  as  follows: 

I.  General  Practices 

A.  One  and  sometimes  two  parent -teacher  conferences 
are  scheduled  during  the  school  year. 

B.  Most  conferences  are  held  in  the  first  quarter  of 
the  school  year  so  that  parents  and  teachers  may  be 
better  able  to  identify  students’  difficulties  and 
make  mutual  plans  for  overcoming  them. 

If  two  conferences  are  held,  the  first  one  is 
scheduled  during  the  first  quarter  and  the  second  one 
during  the  third  quarter. 

C.  Scheduled  conferences  are  held  during  school  hours 
when  students  have  purposely  been  dismissed.  If 
possible,  all  are  not  held  on  the  same  day. 

B.  The  length  of  the  conference  period  varies  from  a 
minimum  of  fifteen  minutes  to  a  maximum  of  thirty 


minutes . 
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E.  A  break  of  five  niinuLes  between  conferences  relieves 
the  pressure  on  teachers  and  parents  and  gives  the 
teacher  time  to  record  the  conference  just  completed 
and  to  prepare  for  the  next  one. 

F.  Parent -teacher  conferences  are  used  to  supplement 
rather  than  replace  report  cards. 

G.  Special  attempts  are  made  to  reach  parents  who  miss 
a  conference. 

II.  Practices  of  Principals 

A.  The  principal  is  responsible  for  the  over-all 
planning  of  the  conference. 

B.  The  principal  is  responsible  for  establishing  the 
purposes  of  the  conference. 

C.  The  principal  makes  the  purposes  clear  to  his  staff. 

D.  The  principal  makes  the  purposes  clear  to  the 
parents . 

E.  The  principal  helps  the  teachers  prepare  for  a 
conference. 

F.  The  principal  helps  the  parents  prepare  for  a 
conference. 

G.  The  principal  evaluates  the  success  of  the  conference 
by  recording  the  attendance  of  parents  and  by 
obtaining  the  reactions  oi  teachers  ano.  parent, s. 
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n.  The  principal  encourages  teachers  to  discuss 
troublesome  points  which  occur  in  conferences. 

III.  Fractices  of  Teachers 

A.  Teachers  keep  the  purposes  of  the  conferences  in 
mind. 

B.  Teachers  prepare  for  the  conference  by: 

1.  looking  over  the  child Ts  cumulative  record 

2.  collecting  samples  of  the  child’s  work 

3.  recording  the  child’s  academic  progress 

4.  keeping  anecdotal  records  of  the  child’s 
behaviour,  attitude,  work  habits,  social 
development,  apparent  health,  strengths,  and 
weaknesses . 

5.  listing  questions  they  want  to  ask  parents 

6.  listing  suggestions  for  helping  children. 

C.  Teachers  do  not  dominate  the  conversation. 

D.  Teachers  explain  the  purposes  of  the  conference  to 
their  students. 

E.  During  the  conference,  teachers: 

1.  inform  parents  of  the  child’s  progress 

2.  inform  parents  of  the  child’s  strong  and  weak 
points 

3.  listen  to  parents  and  respect  their  problems 


. 


. 


. 

. 

. 

.  . 


. 


41 


4.  try  to  be  honest  and  sincere  in  answering 
parents’  questions 

5.  help  form  mutual  plans  to  develop  the  child  to 
his  greatest  potential 

6.  make  parents  feel  at  ease 

7.  ask  questions  to  help  them  understand  the  child 
6.  treat  confidential  material  confidentially 

9.  begin  with  one  of  the  child’s  good  points 

10.  explain  what  is  done  in  school 

11.  avoid  educational  jargon 

F.  Teachers  keep  records  of  each  conference. 

IV.  Practices  of  Parents 

A.  Parents  keep  the  purposes  of  the  conference  in 
mind. 

B.  Parents  prepare  for  a  conference  by: 

1.  discussing  their  child’s  growth  and  development 

2.  listing  things  the  teacher  might  find  useful  to 
know  about  their  child 

3.  listing  questions  they  wish  to  ask 

C.  Parents  do  not  dominate  the  conversation. 

D.  During  a  conference,  parents: 

1.  offer  information  which  will  help  the  teacher 
understand  the  child 
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2.  ask  questions  about  things  that  will  help 
them  understand  the  child  and  the  teacher 

3.  make  mutual  plans  to  help  their  child 

4.  are  honest  and  sincere  with  teachers 

5.  respect  the  teacher’s  problems 

6.  act  in  a  pleasant  way 

E.  Parents  record  specific  suggestions  made  for 
helping  their  child. 


CHAPTER  III 


DESIGN  OF  THE  STUDY 

I .  POPULATION 

The  population  selected  for  this  study  consisted 
of  the  principals,  the  classroom  teachers,  and  the  parents 
of  all  pupils  enrolled  in  the  elementary  grades  of  the 
schools  in  the  County  of  Ponoka.  The  fact  thau  ail  of  tne 
participating  schools  are  centralized  schools  presents  an 
additional  prooiem  in  arranging  parent-teacher  conferences, 
particularly  in  the  larger  centres.  Many  of  the  students 
attending  these  schools  travel  to  and  from  school  by  bus. 

To  dismiss  the  elementary  students  for  part  of  a  day  means 
that  provision  must  be  made  for  supervising  those  among 
them  who  are  bus  students,  until  the  students  in  the  higher 
grades  are  dismissed  and  the  buses  are  ready  to  Leave. 

II .  INSTRUMENTS 

The  writer  realized  the  shortcomings  of  the 
questionnaire  method  of  obtaining  data  in  that  questions  may 
be  misinterpreted,  and  in  that  respondents  have  a  natural 
inclination  to  answer  any  question  affirmatively.  However, 
this  method  was  used  because  it  seemed  to  be  the  most 
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practical  way  of  obtaining  the  data  required  and  it  seemed 
that  it  would  yield  sufficiently  reliable  data  to  serve  the 
purposes  of  this  study. 

Following  the  formulation  of  the  hypotheses  and  the 
survey  of  related  literature,  three  questionnaires  were 
developed.  Both  closed  and  open-form  questions  were  included. 
The  former  facilitated  tabulation,  produced  definite  data,  and 
were  time-saving,  while  the  latter  gave  respondents  an 
opportunity  to  express  their  own  opinions  and  feelings. 

A  letter  of  explanation  (See  Appendix  A)  accompanied  each 
questionnaire.  To  preserve  the  anonymity  of  the  respondents, 
no  means  of  identification  appeared  on  the  questionnaires. 

mfhen  the  questionnaires  in  their  original  forms  were 
completed,  copies  were  submitted  to  the  members  of  this  thesis 
committee  for  comment.  Suggestions  for  the  improvement  of 
the  questionnaires  were  obtained,  and  revisions  were  made 
accordingly. 

The  first  questionnaire  was  designed  for  the  principals 
who  administered  the  elementary  grades.  The  first  ten 
questions  sought  to  obtain  information  relating  to  the  general 
practices  or  mechanics  of  parent-teacher  conferences  in  each 
school.  The  remaining  questions  attempted  to  yield  information 
on  (1)  the  practices  used  by  principals  in  planning  for  and 
executing  conferences,  (2)  their  reactions  to  the  conferences, 
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and  (3)  their  reactions  to  the  roles  of  the  other  participants. 

The  second  questionnaire  was  constructed  for  teachers  to 
determine  (1)  the  practice  used  by  them  in  preparing  for  and 
participating  in  conferences,  (2)  their  reactions  to  the  con¬ 
ference,  and  (3)  their  reactions  to  the  roles  of  the  principals 
and  the  parents.  In  the  first  question,  teachers  were  asked 
what  grades  they  taught.  This  was  done  to  find  out  whether  or 
not  the  teacher  returns  represented  teachers  of  all  elementary 
grades  from  one  to  six  inclusive.  Question  Two  asked  what 
percentage  of  the  families  represented  in  each  classroom 
attended  a  conference.  This  was  done  to  serve  as  a  check  on 
the  percentage  of  attendance  as  reported  on  the  principals T 
questionnaires . 

The  third  questionnaire  was  developed  for  the  parents. 

It  attempted  to  elicit  information  about  (1)  the  practices  used 
by  them  in  preparing  for  and  participating  in  conferences, 
(2)their  reactions  to  the  conferences,  and  (3)  their  reactions 
to  the  roles  of  the  principals  and  the  teachers. 

The  first  three  questions  on  the  parents1  questionnaire 
asked  parents  to  give  their  sex,  age,  and  education.  This  was 
done  to  give  a  general  description  of  the  respondents  to  the 
parents T  questionnaire.  The  fourth  question  asked  parents  to 
check  the  grades  in  which  they  had  children.  This  was  done  to 
determine  whether  or  not  the  parents’  returns  represented 
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parents  of  students  in  each  of  the  grades  from  one  to  six 
inclusive . 


III.  COLLECTION  OF  DATA 

A  copy  of  the  principal’s  questionnaire,  together 
with  sufficient  teacher  questionnaires  for  each  classroom 
teacher  under  his  or  her  jurisdiction,  was  sent  out  in  a 
packet  to  each  of  the  eight  principals  who  administered  the 
elementary  grades  of  the  county  schools.  With  the  exception 
of  packets  addressed  to  the  principals  in  the  town  of  Ponoka, 
principal  and  teacher  questionnaires  we re  sent  out  through 
the  mail  and  returned  in  self-addressed  stamped  envelopes. 

Parents’  questionnaires  were  sent  out  to  all  families 
who  had  children  in  the  elementary  grades  in  the  County  of 
Ponoka.  Names  and  addresses  of  the  parents  were  obtained 
from  the  census  forms  which  had  been  sent  to  the  secretary  of 
the  county.  Parent  questionnaires  were  sent  out  through  the 
mail  and  returned  in  self-addressed  stamped  envelopes. 

Since  the  principals’  returns  were  few  in  number,  the 
data  obtained  from  them  were  easily  tabulated.  To  facilitate 
the  handling  of  the  teacher  and  parent  questionnaires  returned, 
the  data  was  transferred  to  McBee  manual- sort  punch  cards. 

Table  I  indicates  the  distribution  of  the  questionnaires 


sent  out . 
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TABLE  I 


DISTRIBUTION  OF  QUESTIONNAIRES 


School 

Principal T  s 
Questionnaire 

Teacher 1 s 
Questionnaire 

Parents  T 
Questionnaire 

Bluff ton 

1 

7 

99 

Crestomere 

1 

6 

S2 

Mecca  Glen 

1 

6 

96 

P on ok a 

2 

23 

327 

Rimbey 

1 

15 

253 

Riverside 

1 

6 

101 

Sylvan  Heights 

1 

3 

to 

C'N 

Totals 

66 

996 

CHAPTER  IV 


ANALYSIS  OF  DATA: 
QUESTIONNAIRES  FROfo  PRINCIPALS 


The  principals  returned  7  questionnaires,  representing 
an  87.5  per  cent  return  on  the  &  questionnaires  sent  out. 

The  principal  who  did  not  return  his  questionnaire  explained 
that  he  had  established  a  policy  whereby  he  did  not  answer 
questionnaires  received  during  the  month  of  June. 

The  seven  principals  who  completed  questionnaires 
appear  to  have  given  them  considerable  thought  as  no  questions 
were  left  unanswered. 

In  all,  twenty-one  questions  were  to  be  answered,  the 

first  ten  of  which  dealt  with  general  practices  in  conducting 

parent-teacher  conferences.  The  results  of  each  question  will 

be  discussed  in  the  remainder  of  this  chapter. 

QUESTION  1  How  many  formally  scheduled  parent-teacher 

conferences  do  the  teachers  on  your  elementary 
staff  hold  with  the  parents  of  each  child 
during  a  school  year? 

Five  of  the  seven  or  approximately  72  per  cent  of  the 
schools  reported  holding  conferences  once  a  year,  one  reported 
holding  conferences  once  or  twice  a  year,  and  one  reported 
holding  conferences  every  other  year. 


. 
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QUESTION  2  In  what  month  or  months  are  these  formally 

scheduled  conferences  held? 

Of  the  five  schools  which  reported  one  conference  a 
3^-ear,  four  held  the  conference  in  November  and  one  held  it 
in  late  January.  The  school  with  one  or  two  conferences  a 
year  held  the  first  one  in  November  and  the  second  one  in 
April.  The  school  which  scheduled  a  conference  every  other 
year  held  it  in  November  or  January. 

QUESTION  3  If  you  have  reasons  for  choosing  this (these) 

month (months ) ,  please  state  them. 

five  of  the  schools  held  conferences  in  November 
because  the  time  coincided  with  the  issuing  of  the  first 
report  card  and  provided  an  early  opportunity  for  parents 
and  teachers  to  become  acquainted  and  if  necessary  to  make 
mutual  plans  to  help  the  students.  The  school  which  held 
conferences  in  late  January  felt  that  this  gave  teachers 
more  time  to  become  well  acquainted  with  the  child,  and  yet 
allowed  enough  time  to  help  solve  problems.  The  school  which 
held  conferences  every  other  year,  either  in  November  or 
January,  allowed  the  parents  of  the  local  Home  and  School 
Association  to  vote  on  the  time  of  year. 

Table  II  provides  a  summary  of  the  data  received  from 
the  first  three  questions  on  the  principal Ts  questionnaire 
regarding  the  number  of  conferences  held  each  year,  when  they 
were  held,  and  why  they  were  held  at  that  time  of  year. 
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TABLE  II 


OPINIONS  REGARDING  THE  NUMBER  AND  TIME 
OF  PARENT-TEACHER  CONFERENCES 


,  Number  of  Month 

School  Conferences  Held 


Reasons 


A 

B 


D 


E 


F 


G 


1 

I 


1 


1 


1  or  2 


every 
other 
year . 


Nov. 
Nov . 

Nov. 


Nov . 


late 

Jan. 


Nov . 
April 

Nov. 

or 

Jan. 


Coincides  with  first  report. 

Coincides  with  first  report  and  is 
of  value  for  the  rest  of  the  year. 

Early  opportunity  for  parents  and 
teachers  to  become  acquainted  and 
make  plans  to  help  students. 

Early  opportunity  for  parents  and 
teachers  to  become  acquainted  and 
make  plans  to  help  students. 

Gives  more  time  for  teachers  to 
know  the  students  and  still  allows 
time  to  help  solve  problems. 

Coincides  with  report  cards. 


Members  of  Home  and  School  vote 
on  it . 
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QUESTION  4  At  what  time  of  the  day  are  these  conferences 

held? 

Five  of  the  principals  reported  that  conferences  were 
held  on  one  full  school  day  with  the  students  absent.  The 
time  would  be  from  9:00  A.M.  to  4:30  P.M.  approximately.  The 
two  remaining  principals  reported  that  conferences  were  held 
during  the  afternoon  following  the  dismissal  of  the  students 
for  part  of  the  day. 

QUESTION  5  If  there  are  reasons  for  the  above  choice, 

please  state  them. 

Reasons  given  for  having  conferences  for  the  full 
school  day  with  students  absent  were  that  (l)  it  is  impractical 
to  dismiss  the  elementary  grades  for  part  of  the  school  day 
because  buses  cannot  leave  until  the  students  of  the  senior 
grades  are  ready  to  be  taken  home,  (2)  teachers  are  not  at 
their  best  after  a  full  day  of  school,  thus  scheduling  all 
conferences  for  after  school  hours  would  not  be  wise,  and 
(3)  when  the  students  are  at  home  for  the  day  they  can  care  for 
the  pre-school  children  while  parents  attend  the  conferences. 

Reasons  given  for  holding  conferences  in  the  afternoons 
were  that  (l)  in  a  farming  community  the  afternoon  seems  to  be 
the  most  appropriate  time  of  the  day,  and  (2)  if  the  County 
gives  the  time  from  2:00  until  3:30  P.K.,  teachers  should 
contribute  their  time  from  3:30  P.N.  until  5:00  P .h . 
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QUESTION  6  How  much  time  is  allowed  for  each  conference? 

Returns  indicated  that  the  amount  of  time  allowed 
for  each  conference  was  from  ten  to  a  maximum  of  fifteen 
minutes.  This  enabled  the  scheduling  of  from  2$  to  35 
conferences  in  one  day. 

QUESTION  7  Do  you  allow  for  a  break  between  conferences  so 

that  teachers  can  prepare  for  the  next  one? 

Six  of  the  principal’s  returns  reported  that  no 
definite  time  was  allowed  for  a  break.  It  was  just  a  matter 
of  the  parents  of  one  child  leaving  and  the  parents  of  the 
next  child  being  right  ready  to  come  into  the  classroom.  One 
return  reported  that  a  break  of  two  minutes  was  tried,  but 
usually  when  one  set  of  parents  emerged  from  a  classroom  the 
next  set  of  parents  was  anxious  to  enter,  and  the  break  was 
usually  ignored. 

QUESTION  8  Are  conferences  used  (a)  to  supplement  the 

report  card,  (b)  to  replace  the  report  card,  or 
(c)  in  other  ways? 

Replies  indicated  that  in  all  seven  schools  parent- 
teacher  conferences  were  used  to  supplement  the  report  card. 
The  only  exception  to  this  was  that  in  two  of  the  schools  the 
conference  replaced  the  first  written  report  at  the  grade  one 
level.  The  grade  one  teachers  felt  that,  since  it  was 
difficult  to  assign  definite  letter  gradings  to  students 
after  slightly  more  than  two  months  in  school,  an  oral  report 
was  more  effective. 
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QUESTION  9  About  what  percentage  of  the  families  in  the 

elementary  grades  of  your  school  are  represented 
at  a  parent-teacher  conference? 

Three  of  the  principals  reported  an  attendance  of 
from  80  to  90  per  cent;  two  reported  from  $5  to  90  per  cent, 
and  the  remaining  two  reported  from  90  to  95  per  cent.  These 
figures  show  that  the  average  attendance  for  the  county  would 
be  approximately  88  per  cent. 

QUESTION  10  itfhat  attempts  are  made  to  reach  those  parents 

who  miss  a  conference? 

Returns  showed  that  attempts  were  made  to  reach  all 

parents.  In  two  areas  the  invitations  stated  that  parents 

who  could  not  attend  a  scheduled  conference  should  contact 

the  teacher  concerned  and  arrange  for  a  special  conference 

within  the  next  week  or  two.  In  the  five  remaining  areas, 

if  parents  failed  to  contact  the  teacher  and  arrange  a  meeting, 

the  teachers  contacted  them  by  telephone  or  by  letter. 

QUESTION  11  How  do  you  react  to  parent -teacher  conferences? 

You  find  them  (l)  exceedingly  valuable,  (2)very 
valuable,  (3)valuable,  (4)of  little  value, 

( 5 ) of  no  value. 

Table  III  shows  that  42.8  per  cent  of  the  principals 
found  parent -teacher  conferences  exceedingly  valuable;  28.6 
per  cent  found  them  very  valuable,  and  28.6  per  cent  found 
them  valuable.  None  of  the  principals  found  them  of  little 


or  no  value. 
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TABLE  III 

HOW  PRINCIPALS  REACTED  TO  PARENT- 
TEACHER  CONFERENCES 


They  Found  Them 

Number  of 
Responses 

Percentage  of 
Responses 

Exceedingly  valuable 

3 

42.8 

Very  valuable 

2 

28.6 

Valuable 

2 

28.6 

Of  little  value 

0 

0 

Of  no  value 

0 

0 

Totals 

7 

100 

QUESTION  12  How  do  you  think  parents  and  teachers  react 

to  interviews?  Check  two. 

Table  IV  shows  that  86  per  cent  of  the  principals 
thought  teachers  would  express  great  satisfaction  while 
14  per  cent  thought  teachers  would  express  mediocre  satis¬ 
faction.  Seventy-one  per  cent  of  the  principals  thought 
parents  would  express  great  satisfaction  while  29  per  cent 
thought  parents  would  express  mediocre  satisfaction. 
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TAELE  IV 

HON  PRINCIPALS  THOUGHT  TEACHERS  AND 
PARENTS  NOULD  REACT 


Number  of  Percentage  of 


Responses* 

Responses* 

(a) 

Teachers  express  great 
satisfaction 

6 

(b) 

Parents  express  great 
satisfaction 

5 

71 

(c) 

Teachers  express  mediocre 
satisfaction 

1 

14 

(d) 

Parents  express  mediocre 
satisfaction 

2 

29 

(e) 

Teachers  feel  that  conferences 
are  a  waste  of  time 

0 

0 

(f  ) 

Parents  feel  that  conferences 
are  a  waste  of  time 

0 

0 

(g) 

Others 

0 

0 

*Each  principal  had  two  choices. 


QUESTION  13  Nhat  are  the  main  purposes  of  parent -teacher 

conferences?  Choose  four  ana  rank  them  1,  2, 
3  and  4. 

Table  V  shows  that  the  main  purposes  of  parent  - 
teacher  conferences  as  reported  by  principals  are  (1)  to 
establish  a  sincere,  co-operative  relationship  between  the 
parents  and  the  teacher,  (2)  to  increase  the  teacher’s 
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insight  into  pupil’s  behaviour,  background,  attitudes,  etc., 

(3 )  to  plan  mutually  to  help  the  child  realize  his  optimum 
development,  (4)  to  inform  parents  about  their  child’s 
progress  or  lack  of  it,  and  (3)  to  help  teachers  do  a  better 
job  of  teaching. 

As  can  be  seen  from  Table  V,  the  last  two  mentioned 

purposes  were  tied  for  fourth  position.  Both  were  checked 

by  three  principals  and  both  were  given  rankings  of  second, 

third,  and  fourth  place,  making  a  total  of  6  rank  points. 

QUESTION  14  How  do  you  make  the  purposes  clear  to  your 

staff?  (a)by  bulletins  to  staff  members, 

(b ) by  discussions  at  staff  meetings,  (c)by 
providing  or  suggesting  references  for  teachers 
to  read,  (4)0thers.  Please  specify. 

Responses  indicated  that  all  seven  principals  made 

the  purposes  clear  to  their  staff  members  by  discussions  at 

staff  meetings;  two  principals  issued  bulletins  to  their 

teachers,  and  only  one  principal  provided  or  suggested 

suitable  reference  materials  on  parent-teacher  conferences. 

QUESTION  15  How  do  you  make  the  purposes  clear  to  the 

parents?  (a)by  explanations  included  with  the 
parents’  appointment  slips  or  invitations, 

(b)by  special  bulletins  or  guides  sent  home  to 
parents,  (c)by  talks  and  discussions  at  Home 
and  School  meetings,  (d}by  articles  in  the 
local  paper,  (e)by  other  means. 

Returns  showed  that  six  of  the  principals  included 
explanations  with  the  parents’  appointment  slips  or  invitations 
five  principals  explained  the  purposes  at  Home  and  School 

meetings,  and  only  one  principal  used  the  local  paper  as  a 
medium  for  explaining  the  purposes  to  the  parents. 
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TABLE  V 

PURPOSES  OF  PARENT-TEACHER  CONFERENCES 
AS  REPORTED  BY  PRINCIPALS 


Purposes 


Number  of  Percentage  Rank 
Responses  Response  Points* 


(a)  To  inform  parents  about 
their  child’s  progress  or 

lack  of  it  3 

(b)  To  increase  the  teacher’s 

insight  into  pupil’s 
behaviour,  background, 
attitudes,  etc.  7 

(c)  To  acquaint  parents  and 

teachers  0 

(d)  To  establish  a  sincere, 

co-operative  relationship 
between  the  parents  and 
teachers  7 

(e)  To  interpret  the  school  to 

the  parents  so  that  they  will 
know  what  goes  on  in  school  1 

(f)  To  plan  mutually  to  help  the 

child  realize  his  optimum 
development  6 

(g)  To  discuss  those  things  which 

concern  each  participant  1 

(h)  To  improve  public  relations 

by  creating  better  harmony 
between  the  school  and  the 
community  0 

(i)  To  help  teachers  do  a  better 

job  of  teaching  3 

(j)  Others.  Please  specify  0 


43  6 

100  18 
0  0 


100  21 

14  1 

86  17 

14  1 


0  0 

43  6 

0  0 


*Rank  points  were  obtained  by  allocating  4  points  for 

a  first  choice,  3  points  for  a  second  choice,  2  points  for  a 
third  choice,  and  1  point  for  a  fourth  choice. 
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QUESTION  16  How  do  you  help  your  teachers  prepare  for  a 

conference  ? 

Table  VI  shows  that  all  seven  principals  helped  teachers 
prepare  for  a  conference  by  discussion  at  staff  meetings;  three 
assured  teachers  of  their  support  if  a  conference  became 
difficult;  three  principals  encouraged  teachers  to  discuss 
their  individual  problems;  two  provided  guides  containing 
suggestions  for  preparing  and  conducting  conferences,  and  one 
principal  helped  teachers  prepare  answers  to  questions  which 
would  possibly  be  asked  about  school  policies,  etc. 

One  principal  reported  that  slips  were  prepared  for 
teachers  to  use  as  guides.  Although  this  could  have  been 
classified  under  the  first  method,  it  has  been  listed  under 
n0thers!f  in  Table  VI. 

No  principal  reported  the  use  of  special  inservice 

programs  using  dramatization,  role  playing,  or  tape  recordings. 

QUESTION  17  How  do  you  help  parents  prepare  for  a  conference? 

(a) by  including  with  the  invitations  some  ideas 
of  what  parents  might  expect,  (b ) by  arranging 
meetings  at  which  parents  and  teachers  discuss 
what  to  expect  of  each  other,  (c)by  preparing 
manuals  or  guides  suggesting  the  nature  of 
topics  for  discussion. 

Responses  indicated  that  the  seven  principals  helped 

parents  prepare  for  a  conference  by  including  with  the  invita¬ 
tions  some  ideas  of  what  they  might  expect.  The  methods  of 
arranging  meetings  at  which  parents  and  teachers  discuss  what 
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to  expect  of  each  other  and  the  method  of  preparing  manuals 

or  guides  suggesting  the  nature  of  topics  for  discussion  were 
not  employed  by  any  of  the  principals  included  in  the  survey. 

TABLE  VI 

HCM  PRINCIPALS  HELP  TEACHERS 
PREPARE  FOR  CONFERENCES 


Piet  hod 


Number  of  Percentage 
Responses  Response 


(a)  By  guides  or  bulletins  containing 

suggestions  for  preparing  and 
conducting  conferences  2 

(b)  By  discussions  at  staff  meetings  7 

(c)  By  helping  teachers  prepare 

answers  to  questions  which  will 
possibly  be  asked  about  school 
policies,  etc.  1 

(d)  By  special  inservice  programs 
using  dramatization,  role- 

playing,  or  tape  recordings  0 

(e)  By  assuring  teachers  of  support 
if  a  conference  becomes 

difficult  3 


29 

100 


14 

0 

43 


(f)  By  encouraging  teachers  to 

discuss  problems  3  43 

(g)  Others: 

Slips  were  prepared  for 

teachers  to  use  as  guides  1  14 
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QUESTION  16  iVhat  is  your  role  after  the  conference? 

Table  VII  shows  that  after  a  conference  five  of  the 
principals  recorded  the  percentage  of  parent  attendance  for 
their  schools;  one  sent  evaluation  sheets  to  the  teachers  to 
obtain  their  reactions  to  the  conference;  three  attempted  to 
evaluate  parents1  reactions,  and  three  encouraged  teachers  to 
discuss  troublesome  points  which  occurred.  Under  "Others™, 
one  principal  reported  discussing  the  results  at  a  staff  meeting 
as  a  guide  for  the  following  year;  one  reported  discussing  the 
results  at  a  Home  and  School  meeting,  and  one  reported  discussing 
the  results  of  the  conference  with  individual  staff  members. 

TABLE  VII 

THE  PRINCIPAL’S  ROLE  AFTER  THE  CONFERENCE 
AS  REPORTED  BY  PRINCIPALS 


Role 

Number  of 
Resnonses 

Percentage 

Resnonse 

(a) 

You  record  the  percentage  of 
parent  attendance  for  your  school 

5 

71 

(b) 

You  send  out  evaluation  sheets 
to  your  teachers  to  obtain  their 
reactions  to  the  conference 

1 

14 

(c) 

You  attempt  to  evaluate  parents  T 
reactions  to  the  conference 

3 

43 

(d) 

You  encourage  teachers  to  discuss 
troublesome  points  which  occurred 

3 

43 

(e) 

Others : 

(l)  Results  are  discussed  at 
Staff  meetings  as  a  guide 
for  the  next  year 

1 

14 

(2)  Results  are  discussed  at  a 
Home  and  School  meeting 

1 

14 

(3)  Results  are  discussed  with 
individual  staff  members 

1 

14 

. 
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QUESTION  19  What  is  the  teacher’s  role  in  the  parent - 

teacher  conference? 

Table  VIII  shows  that  the  seven  principals  agreed 
that  the  teacher’s  role  was  (1)  to  listen  to  the  parents’ 
information  and  questions  and  to  respect  their  problems, 

(2)  to  be  honest  and  sincere  in  answering  parents’  questions, 

(3)  to  help  form  plans  which  will  develop  the  child  to  his 
greatest  potential,  and  (4)  to  explain  what  is  done  at 
school.  Six  of  the  seven  principals  thought  that  teachers 
should  inform  parents  of  a  pupil’s  progress,  make  parents 
feel  at  ease,  ask  questions  which  would  help  them  understand 
the  pupil,  treat  confidential  information  as  confidential, 
and  begin  the  conference  with  one  of  the  child’s  good  points. 
Five  of  the  seven  principals  agreed  that  teachers  should 
inform  parents  of  a  child’s  strong  and  weak  points  and 
avoid  educational  jargon. 
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TABLE  VIII 


THE  TEACHER’S  ROLE  AS 
RETORTED  BY  PRINCIPALS 


Role 

Number  of 

Percentage 

Responses 

Responses 

(a) 

To  inform  parents  of  the 
pupil’s  progress  or  lack 
of  it 

6 

86 

(b) 

To  inform  parents  of  the 
pupil’s  strong  and  weak  points 

5 

71 

(c ) 

To  listen  to  parents’ 
information  and  to  respect 
their  problems 

7 

100 

(d) 

To  be  honest  and  sincere  in 
answering  parents’  questions 

7 

100 

(e) 

To  help  form  plans  which  will 
develop  the  child  to  his 
greatest  potential 

7 

100 

(f) 

To  make  parents  feel  at  ease 

6 

86 

(g) 

To  ask  questions  which  will 
help  her  understand  the  pupil 

6 

86 

(h) 

To  treat  confidential 
information  as  confidential 

6 

86 

u) 

To  begin  the  conference  with 
one  of  the  child’s  good  points 

6 

86 

(o’) 

To  explain  what  is  done  at 
school 

7 

100 

(k) 

To  avoid  educational  jargon 

5 

71 

(1) 

Others 

0 

0 
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QUESTION  20  what  is  the  parents’  role  in  the  conference? 

Table  IX  shows  that  principals  were  in  complete  agreement 
that  parents  should  (1)  offer  information  which  will  help  the 
teacher  understand  the  child,  (2)  be  honest  and  sincere  with  the 

teacher,  (3)  respect  the  teacher’s  problems,  and  (4)  be  pleasant. 
Six  of  the  seven  principals  agreed  that  parents  should  ask 
questions  which  will  help  them  understand  the  school  and  the 
teacher,  and  should  co-operate  in  making  plans  to  help  develop 
the  child  to  his  greatest  potential. 

TABLE  IX 

THE  PARENTS’  ROLE  AS  REPORTED 
BY  PRINCIPALS 


Role 

Number  of 
Responses 

Percentage 

Responses 

(a) 

To  offer  information  which  will 
help  the  teacher  understand  the 
child 

7 

100 

(b) 

To  ask  questions  which  will  help 
them  understand  the  school  and 
the  teacher 

6 

36 

(c  ) 

To  co-operate  in  making  plans  to 
help  develop  the  child  to  his 
greatest  potential 

6 

36 

(d) 

To  be  honest  and  sincere  with 
the  teacher 

7 

100 

(e) 

To  respect  the  teacher’s  problems 

7 

100 

(f) 

To  be  pleasant 

7 

100 

(g) 

Others 

0 

0 

. 


64 


QUESTION  21  Have  you  any  ideas  for  improving  parent- 

teacher  conferences? 

Table  X  lists  the  suggestions  offered  by  principals 
for  the  improvement  of  conferences  and  shows  how  many  times 
each  suggestion  was  made . 


TABLE  X 

SUGGESTIONS  PRINCIPALS  PROPOSED  FOR 
IM PROVING  CONFERENCES 


Suggestion  Frequency 

(a)  More  time  for  each  conference  2 

(b)  Short  intervals  between  conferences  2 

(c)  Two  conferences  a  year  1 

(a)  More  leadership  from  principals 

in  preparing  parents  and  teachers  1 

(e)  More  publicity  through  local  papers, 

guides,  and  the  Home  and  School  1 


CHAPTER  V 


ANALYSIS  OF  DATA: 

QUESTIONNAIRES  FROM  TEACHERS 

Teacher  questionnaires  returned  totalled  55  ana 
represented  an  83  per  cent  on  the  66  sent  out.  They  were 
thoughtfully  completed,  with  questions  requiring  additional 
comments  answered  in  most  cases.  Fifteen  questions  were  to 
be  answered.  The  returns  for  each  question  will  be  discussed 
in  this  chapter. 

QUESTION  1  What  grade  or  grades  do  you  teach? 

As  explained  previously  (See  page  45,  line  7)  this 
question  was  included  to  determine  whether  or  not  the 
respondents  represented  teachers  of  all  elementary  grades 
from  one  to  six  inclusive.  Table  XI  shows  that  the  respondent 
represented  each  of  the  six  grades.  It  also  shows  that  the 
percentage  of  returns  from  teachers  of  the  first  three  grades 
is  approximately  the  same  as  the  percentage  of  returns  from 
the  teachers  of  the  upper  three  grades. 

QUESTION  2  About  what  percentage  of  the  families  in  your 

classroom  are  represented  at  a  parent-teacher 
conference? 

This  question  was  included  to  serve  as  a  check  on 
the  attendance  as  reported  by  the  principals.  Table  XII  shows 
the  average  attendance  for  each  grace.  The  average  of  these 
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averages  is  36.5-  This  is  an  approximate  average  attendance 
for  all  grades  and  compares  favourably  with  the  attendance  of 
88  per  cent  as  determined  from  the  principals1  returns. 

(See  page  53,  question  9). 

TABLE  XI 

DISTRIBUTION  OF  TEACHER 
RETURNS  BY  GRADE 


Grade 

Number  of 
Returns 

Quest ionnaires 
Sent 

Percentage 

Returns 

I 

12 

13 

92 

II 

10 

12 

S3 

III 

8 

11 

73 

IV 

9 

11 

82 

V 

7 

9 

78 

VI 

9 

10 

90 

Total 

55 

66 

83 

TABLE  XII 

AVERAGE 

PARENT  ATTENDANCE 

BY  GRADE 

Grade 

Average  Attendance 

I 

89 

II 

86 

III 

85 

IV 

88 

V 

83 

VI 

88 

■  • 
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QUESTION  3  Do  you  explain  the  purposes  of  the  conference 

to  your  students? 

Responses  indicated  that  62  per  cent  oi  the  teachers 
said  they  did  try  to  explain  the  purposes  to  their  students 
while  3$  per  cent  made  no  such  attempt. 

QUESTION  4  How  do  you  react  to  parent -teacher  conferences? 

You  find  them  (a ) exceedingly  valuable,  (b)very 
valuable,  (c)valuable,  (d)of  little  value, 

(e  )of  no  value . 

Table  XIII  shows  that  16.4  per  cent  of  the  teachers 
found  parent-teacher  conferences  exceedingly  valuable;  43.6 
per  cent  found  them  very  valuable,  and  3^.2  per  cent  found 
them  valuable.  Only  one  teacher  felt  they  were  of  little 
value  and  none  of  the  teachers  reported  them  to  be  of  no  value. 


TABLE  XIII 


HOW  TEACHERS  reacted  to 
PARENT-TEACHER  CONFERENCES 


They  Found  Them 

Number  of 
Responses 

Percentage  of 
Responses 

Exceedingly  valuable 

9 

16.4 

Very  valuable 

24 

43.6 

Valuable 

21 

38.2 

Of  little  value 

1 

1.8 

Of  no  value 

0 

0 

Totals 

55 

100.0 

. 

. 
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QUESTION  5  Check  reasons  for  your  answer  in  Question  4. 

Check  two. 

Teachers  found  the  conference  valuable,  very  valuable, 
or  exceedingly  valuable  because  they  gained  valuable  infor¬ 
mation  about  their  students  and  because  parents  expressed 
great  interest  and  satisfaction  in  the  conferences.  Some 
teachers  found  the  conferences  valuable  but  felt  that  more 
could  be  gained  and  that  parents  expressed  mediocre  satisfaction. 
One  teacher  felt  that  conferences  were  of  little  value  because 
they  duplicate  "Open  House"  held  during  "Education  week",  and 
because  the  parents  she  really  wanted  to  see  didn’t  come. 

Other  reasons  given  for  teachers’  positive  reactions  were: 

(1)  conferences  give  teachers  a  chance  to  show  parents  that 
they  are  genuinely  interested  in  the  child,  (2)  conferences  are 
the  only  way  to  contact  parents  whose  children  have  problems. 

QUESTION  6  what  are  the  purposes  of  parent-teacher 

conferences?  Choose  four  and  rank  them 
1 ,  2 ,  3  and  4 . 

Table  XI?  shows  that  the  four  main  purposes  of  parent- 
teacher  conferences  as  reported  by  teachers  are  (1)  to  estab¬ 
lish  a  sincere,  co-operative  relationship  between  the  parents 
and  teachers,  (2)  to  increase  the  teachers’  insight  into 
pupils’  behaviour,  background,  attitudes,  etc.,  (3)  to  plan 
mutually  to  help  the  child  realize  his  optimum  development,  and 

(4)  to  inform  parents  about  their  child’s  progress  or  lack  of  it. 

It  is  significant  that  the  purposes  as  reported  by 
teachers  are  the  same  as  those  reported  by  the  principals. 
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TABLE  XIV 

PURPOSES  OF  PARENT -TEACHER  CONFERENCES 
AS  REPORTED  BY  TEACHERS 


_  Number  of 

Purposes  Responses 

Percentage 

Response 

Rank 

Points* 

(a)  To  inform  parents  about 
their  child’s  progress  or 
lack  of  it 

32 

56 

61 

(b)  To  increase  the  teacher’s 
insight  into  pupil’s 
behaviour,  background, 
attitudes,  etc. 

47 

65 

132 

(c)  To  acquaint  parents  and 
teachers 

11 

20 

39 

(d)  To  establish  a  sincere, 
co-operative  relationship 
between  the  parents  and 
teachers 

50 

91 

134 

(e)  To  interpret  the  school  to 
the  parents  so  that  they 
will  know  what  goes  on  in 
school 

14 

25 

29 

(f )  To  plan  mutually  to  help  the 
child  realize  his  optimum 
development 

35 

64 

65 

(g)  To  discuss  those  things  which 
concern  each  participant 

10 

13 

13 

(h)  To  improve  public  relations 
by  creating  better  harmony 
between  the  school  and  the 
community 

3 

15 

16 

(i)  To  help  teachers  do  a  better 
job  of  teaching 

13 

24 

21 

(j)  Others.  Please  specify 

0 

0 

0 

'•‘Rank  points  were  obtained  by  allocating  4  points  for 
a  first  choice,  3  points  for  a  second  choice,  2  points  for  a 
third  choice,  and  1  point  for  a  fourth  choice. 
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QUESTION  7  How  were  these  purposes  made  clear  to  you? 

(a) by  bulletins  from  your  principal,  (b)by 
discussions  at  staff  meetings,  (c)by  reading 
selected  references  on  parent-teacher 
conferences,  (d) others. 

Returns  showed  that  for  fifty-three  of  the  fifty-five 

teachers  the  purposes  had  been  made  clear  at  staff  meetings. 

Eleven  teachers  had  received  bulletins  from  their  principals, 

and  eight  teachers  had  read  selected  references  on  parent- 

teacher  conferences.  Listed  under  "Others”,  five  teachers 

reported  having  learned  the  purposes  from  previous  experience 

with  conferences;  one  had  learned  the  purposes  at  university, 

and  two  had  learned  them  by  previous  participation  as  parents. 

QUESTION  6  Which  of  the  following  activities  do  you 

undertake  to  prepare  for  a  conference? 

Table  XV  shows  that  $7  per  cent  of  the  teachers  prepare 
for  a  conference  by  keeping  a  record  of  the  child’s  academic 
progress;  $2  per  cent  collect  samples  of  the  child’s  work ; 

7$  per  cent  look  over  the  child’s  cumulative  record;  71  per  cent 
keep  anecdotal  records  of  the  child’s  behaviour,  attitude,  work 
habits,  social  development,  apparent  health,  strengths,  and 
weaknesses;  67  per  cent  list  questions  they  want  to  ask  the 
parents,  and  60  per  cent  list  suggestions  for  helping  the  child 
realize  his  optimum  development.  Three  teachers  noted  that 
they  prepared  displays  for  the  occasion  and  two  made  outlines 
of  the  course  of  studies  to  show  what  work  was  covered  in  the 
different  subjects. 
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TABLE  XV 

HOW  TEACHERS  PREPARE  FOR  CONFERENCES 


Method 

Number  of 
Responses 

Percentage 

Response 

(a) 

Look  over  the  child ’s  cumulative 
record 

43 

73 

(b) 

Collect  samples  of  the  child’s 
work 

45 

82 

(c) 

Keep  a  record  of  the  child’s 
academic  progress 

48 

87 

(d) 

Keep  anecdotal  records  of  the 
child’s  behaviour,  attitude,  work 
habits,  social  development,  apparent 
health,  strengths,  and  weaknesses  39 

71 

(e) 

Make  a  list  of  questions  you 
want  to  ask  the  parents 

37 

67 

(f) 

List  suggestions  for  helping 
the  child  more  nearly  realize  his 
optimum  development 

33 

60 

(g) 

Others:  Please  specify. 

(1)  Prepare  displays 

3 

5 

(2)  Prepare  outlines  of  course 
of  studies 

2 

3.6 

QUESTION  9  During  a  conference,  how  do  you  feel? 

(a)you  do  most  of  the  talking,  (b)the  parent 
does  most  of  the  talking,  (c)there  is  a  free 
exchange  of  ideas,  (d)others. 

Returns  indicated  that  8 9  per  cent  of  the  teachers  felt 
that  there  was  a  free  exchange  of  ideas,  9  per  cent  felt 
that  they  did  most  of  the  talking,  and  about  2  per  cent  felt 
that  the  parents  did  most  of  the  talking. 


. 
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(QUESTION  10  mihat  is  the  parents’  role  in  the  conference? 

Table  XVI  shows  that  98  per  cent  of  the  teachers  felt 
that  the  parents  should  offer  information  that  would  help  the 
teacher  understand  the  child;  93  per  cent  thought  that  parents 
should  co-operate  in  making  plans  to  develop  the  child  to  his 
greatest  potential;  85  per  cent  thought  that  parents  should 
be  honest  and  sincere  with  them;  78  per  cent  felt  that  parents 
should  respect  the  teacher’s  problems;  76  per  cent  thought 
that  parents  should  ask  questions  which  would  help  them  under¬ 
stand  the  school  and  the  teacher,  and  60  per  cent  felt  that 
the  parents  should  be  pleasant. 


table  xvi 

THE  PARENTS’  ROLE  AS  REPORTED  BY  TEACHERS 


Role 

Number  of 
Responses 

Percentage 

Responses 

(a) 

To  offer  information  which  will 
help  the  teacher  understand  the  child 

54 

98 

(b) 

To  ask  questions  which  will  help  them 
understand  the  school  and  the  teacher 

42 

76 

(c) 

To  co-operate  in  making  plans  to 
develop  the  child  to  his  greatest 
potential 

help 

51 

93 

(d) 

To  be  honest  and  sincere  with  the 
teacher 

47 

85 

(e) 

To  respect  the  teacher’s  problems 

43 

78 

tf) 

To  be  pleasant 

33 

60 

(g) 

Others 

0 

0 

73 


QUESTION  11  rfhat  is  your  role  in  the  conference? 

Table  XVII  shows  that  over  90  per  cent  of  the  teachers 
are  in  agreement  that  their  role  is  to  listen  to  parents’  infor¬ 
mation  and  respect  their  problems,  and  to  be  honest  and  sincere 
in  answering  their  questions.  Between  SO  and  90  per  cent  agree 
that  they  should  inform  parents  of  the  pupil’s  progress  or  lack 
of  it,  should  make  parents  feel  at  ease,  and  should  ask  the 
parents  questions  which  will  help  teachers  understand  the  pupils. 
Between  73  ana  SO  per  cent  of  the  teachers  feel  that  they  should 
inform  parents  of  the  pupil’s  strong  and  weak  points,  should 
help  form  plans  for  developing  the  child  to  his  greatest  poten¬ 
tial,  should  treat  confidential  matters  as  confidential,  and 
should  explain  what  is  done  at  school.  Bixty-four  per  cent  of 
the  teachers  felt  that  the  conference  should  begin  with  one  of 
the  child’s  good  points,  and  51  per  cent  reported  that  they 
avoided  pedagogical  jargon. 

QUESTION  12  4hat  is  the  principal’s  role  in  the  conference? 

Table  XVIII  shows  that  teachers  are  in  complete  agree¬ 
ment  that  the  principal  should  be  responsible  for  the  over-all 
planning  of  the  conference.  Ninety-one  per  cent  think  that  he 
or  she  should  receive  suggestions  for  improving  the  conference; 

64  par  cent  think  he  should  evaluate  the  success  of  the  confer¬ 
ence;  60  per  cent  feel  that  he  should  make  the  purposes  clear 
to  the  teachers,  and  76  per  cent  think  he  should  make  the 
purposes  clear  to  the  parents.  However,  less  than  50  per 
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cent  of  the  teachers  feel  that  the  principal  should  help 

them  or  the  parents  prepare  for  the  conference. 

TABLE  XVII 

THE  TEACHER'S  ROLE  AS 
REPORTED  BY  FAR* NTS 


Role 

Number  of 
Responses 

Percentage 

Responses 

(a) 

You  inform  the  parents  of  the 
pupil's  progress  or  lack  of  it 

45 

£2 

(b) 

You  inform  parents  of  the  pupil’ 
strong  and  weak  points 

s 

42 

76 

(c) 

You  listen  to  parents'  information 
and  respect  their  problems  51 

93 

(d) 

You  try  to  be  honest  and  sincere 
in  answering  parents'  questions 

50 

91 

(e) 

You  help  form  plans  which  will 
develop  the  child  to  his 
greatest  potential 

42 

76 

(f) 

You  make  parents  feel  at  ease 

44 

go 

(g) 

You  ask  questions  which  will 
help  you  understand  the  pupil 

45 

82 

(h) 

You  treat  confidential 
information  as  confidential 

43 

78 

(i) 

You  begin  the  conference  with 
one  of  the  child's  good  points 

35 

64 

( 5) 

You  explain  what  is  done  at 
school 

43 

78 

(k) 

You  avoid  pedagogical  jargon 

28 

51 

(1) 

Others 

0 

0 

75 


TABLE  XVIII 

THE  PRINCIPAL ’3  ROLE  AS 
REPORTED  BY  TEACHERS 


Role 

Number  of 
Responses 

Percentage 

Responses 

(a) 

To  be  responsible  for  the 
over-all  planning 

55 

100 

(b) 

To  make  the  purposes  clear 
to  the  teachers 

44 

BO 

(c ) 

To  make  the  purposes  clear 
to  the  parents 

42 

76 

(d) 

To  help  teachers  prepare  for 
the  conference 

24 

44 

(e) 

To  help  parents  prepare  for 
the  conference 

21 

36 

(f) 

To  evaluate  the  success 
of  the  conference 

46 

64 

(g) 

To  receive  suggestions  for 
improving  conferences 

50 

91 

(h) 

Others.  Please  specify. 

0 

0 

QUESTION  13  Which  of  these  questions  are  you  most 

interested  in  asking  parents?  Check  four  and 
rank  them  1,  2,  3  and  4. 

Table  XIX  shows  that  the  four-  questions  which  teachers 


were  most  interested  in  asking  parents  are: 

1.  Does  your  child  enjoy  school? 

2.  What  responsibilities  does  he  have  at  home? 

3.  How  is  your  child’s  health? 

4.  What  school  activities  does  your  child  talk  about 
at  home? 
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Under  the  heading  of  "Others”  the  following  questions 
were  each  mentioned  once: 

1.  Has  your  child  any  special  problems? 

2.  Is  he  encouraged  to  do  extra  work  at  home? 

3.  Is  his  homework  period  supervised? 

4.  Are  there  any  school  situations  that  cause  your 
child  unhappiness? 

TABLE  XIX 


QUESTIONS  TEACHERS 

WANT  TO 

ASK 

_  .  Number  of 

Question  Responses 

Percentage 

Responses 

Rank 

Points* 

(a) 

How  is  your  child’s  health? 

31 

56 

76 

(b) 

Does  your  child  enjoy  school? 

40 

73 

140 

(c ) 

What  school  activities  does 
your  child  talk  about  at  home? 

30 

55 

64 

(d) 

Does  your  child  get  plenty 
of  rest? 

20 

36 

59 

(e) 

What  responsibilities  does 
he  have  at  home? 

35 

64 

77 

(f) 

What  kind  of  discipline  does 
he  respond  to  at  home? 

16 

29 

34 

(g) 

what  pets  does  he  have  or 
has  he  had? 

0 

0 

0 

(h) 

What  sort  of  things  does  he 
enjoy  at  home? 

25 

45 

55 

(i) 

what  children  does  he  play 
with  outside  of  school? 

2 

3.6 

2 

(  j) 

what  clubs  does  he  belong  to? 

2 

3.6 

2 

(k) 

what  are  his  strengths? 

19 

35 

41 

(1) 

Others.  Please  specify. 

0 

0 

0 

*Rank  points  are  obtained  by  allowing  4  points  for  a 
first  choice,  3  points  for  a  second  choice,  2  points  for  a 
third  choice,  and  one  point  for  a  fourth  choice. 
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QUESTION  14  what  type  of  record  do  you  make  after  tne 

conference?  Check  one.  (a)no  written  record 
at  all,  (b)a  brief  record  of  each  conference, 
(c)a  written  record  only  if  there  is  a 
difficulty  or  a  plan  to  be  made,  (d)a  list  of 
promises  you  made  (as  a  reminder,  to  be 
destroyed  later),  and  (e)others. 

Reports  indicated  that  51  per  cent  of  the  teachers 
kept  no  written  record  of  the  conference;  31  per  cent  kept 
a  written  record  only  if  there  was  a  difficulty  or  a  plan 
to  be  checked  on  later,  and  18  per  cent  made  a  list  of 
promises  made  to  parents  as  a  reminder  which  was  destroyed 
once  the  promise  was  fulfilled. 

QUESTION  15  What  suggestions  have  you  for  improving  the 

conference  in  your  school? 

Table  XX  lists  the  suggestions  which  teachers 
offered  for  the  improvement  of  parent-teacher  conferences, 
and  indicates  the  frequency  of  each  suggestion. 


.  . 
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TABLE  XX 


SUGGESTIONS  TEACHERS  PROPOSED 
FOR  IMPROVING  CONFERENCES 


Suggestion 


Frequency 


(a)  More  time  for  each  conference  8 

(b)  Short  intervals  between  conferences  10 

(c)  Have  two  conferences  a  year  6 

(d)  More  direction  as  to  the  approach 

to  use  5 

(e)  More  publicity  previous  to  the 

conference  4 

(f)  Have  questionnaire  guide  sheets 
prepared  by  the  principal  and 

teachers  3 

(g)  Try  to  get  more  fathers  out  2 

(h)  Encourage  parents  to  offer  more 

information  about  their  children  2 

(i)  Let  parents  come  any  day  1 

(j)  Have  the  conference  earlier, 

before  the  first  report  1 


CHAPTER  VI 


ANALYSIS  OF  DATA: 

QUESTIONNAIRES  FROM  PARENTS 

The  parents  returned  512  questionnaires,  representing 
a  return  of  51.4  per  cent  on  the  996  questionnaires  sent  out. 
Returns  indicate  that  the  respondents  seem  to  have  given  the 
questions  considerable  thought  as  very  few  were  unanswered. 

The  results  of  each  of  the  sixteen  questions  will  be  discussed 
in  this  chapter. 

Since  the  first  three  questions  on  the  parents’  question 
naire  were  designed  to  give  a  general  description  of  the  respon 
dents  in  terms  of  their  sex,  age,  and  educational  background, 
(See  Appendix  D,  page  125)  they  will  be  grouped  for  discussion. 
Results  show  that  85  per  cent  of  the  respondents  to  the  parents 
questionnaires  were  women,  and  15  per  cent  were  men.  Thirty- 
one  per  cent  of  the  respondents  were  under  the  age  of  thirty- 
five;  51  per  cent  were  between  the  ages  of  thirty-five  and 
forty-four,  and  IS  per  cent  were  forty-five  or  over.  Forty- 
one  per  cent  of  the  respondents  had  no  high  school  education; 

41  per  cent  haa  completed  grade  ten  or  eleven;  15  per  cent 
had  completed  grade  twelve;  12  per  cent  had  completed  further 
training  after  high  school,  and  6  per  cent  had  a  university 
degree.  The  typical  parent  respondent  was  a  woman  between  the 
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ages  of  35  and  45  who  had  completed  grade  ten  or  eleven. 

QUESTION  4  In  which  of  these  grades  do  you  have  children? 

(1)  Grade  I,  (2)  Grade  II,  (3)  Grade  III, 

(4)  Grade  IV,  (5)  Grade  V,  or  (6)  Grade  VI. 

This  question  was  asked  to  determine  whether  or  not 
the  parent  returns  represented  grades  from  one  to  six  inclusive. 
Table  XXI  shows  that  the  returns  were  well  distributed  over  the 
six  grades.  Since  no  record  was  kept  of  the  parents  involved 
at  each  grade  level,  it  is  impossible  to  calculate  the  percen¬ 
tage  of  parent  responses  for  each  grade  level. 

TABLE  XXI 

DISTRIBUTION  OF  PARENT 
RESPONSES  BY  GRADE 


Grade 

Number  of  Responses 

I 

171 

II 

131 

III 

148 

IV 

135 

V 

128 

VI 

123 

QUESTION  3  How  do  you  react  to  parent-teacher  conferences? 

You  find  them  (1 ) exceedingly  valuable,  (2) very 
valuable,  (3)valuable,  (4)of  little  value, 

(5)of  no  value. 

Table  XXII  shows  that  25  per  cent  of  the  parents  found 
parent-teacher  conferences  exceedingly  valuable,  34.$  per  cent 
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found  them  very  valuable;  36.3  per  cent  found  them  valuable; 
3.3  per  cent  found  them  of  little  value,  and  .6  per  cent  found 
them  of  no  value . 


TABLE  XXII 

HOrf  PARENTS  REACTED  TO  PARENT- 
TEACHER  CONFERENCES 


They  Found  Them 

Number  of 
Responses 

Percentage  of 
Responses 

Exceedingly  valuable 

128 

25 

Very  valuable 

17$ 

34.8 

Valuable 

186 

36.3 

Of  little  value 

17 

3.3 

Of  no  value 

3 

.6 

Total 

512 

100.0 

QUESTION  6  Give  reasons  for  your  answer  in  Question  5. 

Check  two. 

Table  XXIII  shows  that  those  parents  (96  per  cent)  who 
reacted  favourably  to  parent -teacher  conferences  found  them 
valuable  because:  (1)  they  gained  valuable  information  about 
their  children,  (2)  they  gained  a  better  understanding  of  the 
teachers’  problems  and  the  school,  (3)  they  felt  that  they 
provided  information  which  helped  the  teachers  understand 

their  children,  and  (4)  they  found  the  teachers  friendly  and 
sincere . 


. 
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TABLE  XXIII 


PARENT  REASONS  FOR  THEIR  REACTIONS 


Reason 

Number  of 
Responses 

Percentage 
of  Responses 

(a) 

You  gain  valuable  information 
about  your  child 

392 

38.3 

(b) 

You  gain  a  better  understanding 

of  the  teacher’s  problems  and 

the  school  234 

22.8 

(c) 

You  find  the  teachers  friendly 
and  sincere 

132 

12.9 

(d) 

You  feel  that  you  can  help  the 
teacher  understand  your  child 

233 

22.7 

(e ) 

You  feel  that  you  gain  little 

15 

1.5 

(f) 

You  feel  that  the  conference 
is  a  waste  of  time 

0 

0 

(g) 

Others 

18 

1.8 

Totals 

1024* 

100.0 

*Each  parent  had  two  choices;  hence,  there  is  a 
total  of  1024  responses. 


Those  parents  (4  per  cent)  who  reacted  unfavourably 
to  parent -teacher  conferences  felt  that  they  had  gained  little. 
However,  many  of  them  felt  that  the  teachers  were  friendly  and 
sincere,  and  under  the  heading  "Others ”,  gave  reasons  which 
were  not  necessarily  derogatory  to  the  teachers  or  the  school. 
None  of  them  felt  that  the  conferences  were  a  waste  of  time. 

Out  of  the  eighteen  responses  given  under  "Others" 
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five  were  from  parents  who  reacted  favourably  to  conferences. 

Two  said  they  learned  how  they  could  help  at  home,  and  three 
said  that  the  conference  helped  them  understand  their  children ’s 
difficulties.  The  remaining  thirteen  reasons  given  under 
"Others’*  were  from  parents  who  reacted  unfavourably  to  confer¬ 
ences.  Four  stated,  "Conferences  are  not  necessary  if  a  child 
is  doing  okay."  In  the  same  vein,  three  parents  said,  "My 
child  had  no  special  problems."  One  parent  replied,  "It  would 
be  better  to  have  the  teacher  over  for  tea."  Two  parents 
reported,  "All  I  got  out  of  it  was  more  homework  for  my  child." 
Two  stated,  "Most  teachers  continue  in  their  own  way  no  matter 
what  is  said",  and  one  replied,  "If  the  parent  insists  on  a 
viewpoint,  the  child  will  likely  suffer." 

QUESTION  7  tfhat  are  the  purposes  of  parent-teacher 

conferences?  Choose  four  and  rank  them 
1 ,  2 ,  3  and  4 . 

Table  XXIV  shows  that  the  four  main  purposes  of  parent- 
teacher  conferences  as  reported  by  parents  are  (1)  to  inform 
parents  about  their  child Ts  progress  or  lack  of  it,  (2)  to 
establish  a  sincere,  co-operative  relationship  between  the 
parents  and  teachers,  (3)  to  plan  mutually  to  help  the  child 
realize  his  optimum  development,  and  (4)  to  increase  the 
teacher’s  insight  into  pupils’  behaviour,  background,  attitudes, 


etc . 
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TABLE  XXIV 


PURPOSES  OF  PARENT-TEACHER  CONFERENCES 
AS  REPORTED  BY  PARENTS 


Purposes 


Number  of  Percentage  Rank 
Responses  Responses  Points# 


(a)  To  inform  parents  about 


their  child Ts  progress  or 
lack  of  it 

421 

62 

14-76 

(b)  To  increase  the  teacher’s 
insight  into  pupil’s 
behaviour,  background, 
attitudes,  etc. 

263 

52 

053 

(c)  To  acquaint  parents  and 
teachers 

176 

34 

459 

(d)  To  establish  a  sincere, 
co-operative  relationship 
between  the  parents  and 
teachers 

314 

61 

814 

(e)  To  interpret  the  school  to 
the  parents  so  that  they 
will  know  what  goes  on  in 
school 

216 

43 

430 

(f)  To  plan  mutually  to  help 
the  child  realize  his 
optimum  development 

295 

56 

693 

(g)  To  discuss  those  things 
which  concern  each 
participant 

220 

43 

384 

(h)  To  improve  public  relations 
by  creating  better  harmony 
between  the  school  and  the 
community 

57 

11 

78 

(i)  To  help  teachers  do  a  better 
job  of  teaching 

( j )  Others 

62 

0 

16 

0 

123 

0 

*Rank  points  are  obtained  by  allocating  4  points  for 

a  first  choice,  3  points  for  a  second  choice,  2  points  for 
a  third  choice,  and  1  point  for  a  fourth  choice. 
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QUESTION  8  How  we  re  these  purposes  made  clear  to  you? 

(a)by  explanations  included  in  your  invitation 
or  appointment  slips,  (b)by  bulletins  sent  out 
from  the  school,  (c)by  talks  and  discussions 
at  Home  and  School  meetings,  (d)by  articles  in 
local  papers,  (e) others. 

Returns  show  that  63  per  cent  of  the  parents  indicated 
that  the  purposes  had  been  made  clear  to  them  by  explanations 
included  on  their  invitations  or  appointment  slips.  Twenty- 
six  per  cent  of  the  parents  reported  that  bulletins  had  been 
sent  out  from  the  school;  30  per  cent  had  heard  talks  and 
discussions  about  the  purposes  at  Home  and  School  meetings, 
and  10  per  cent  had  read  articles  in  the  local  papers.  The 
6  per  cent  who  reported  under  "Others"  stated  that  the 
purposes  had  been  made  clear  to  them  by  talking  with  the 
principal,  by  talking  to  teachers,  by  reading  professional 
magazines,  by  attendance  at  previous  conferences,  and  by  their 
own  convictions  and  common  sense. 

QUESTION  9  vrfhich  of  the  following  activities  do  you 

undertake  to  plan  for  a  conference? 

Table  XXV  shows  that  63  per  cent  of  the  parents  listed 
questions  they  would  like  to  ask  the  teacher  before  they 
attended  a  conference;  39  per  cent  listed  things  which  they 
thought  the  teacher  would  find  useful  to  know  about  their 
child’s  growth  and  development,  and  34  per  cent  discussed 
their  children’s  growth  and  development  before  attending  a 
conference.  Under  other  methods  of  preparation,  parents 


. 
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reported  that  they  studied  the  child Ts  report  card  and 
determined  the  subjects  he  or  she  liked  best. 

TABLE  XXV 

HOW  PARENTS  PREPARE  FOR  CONFERENCES 


Preparation 

Number  of 
Responses 

Percentage  of 
Responses 

(a) 

Discuss  child’s  growth  and 
development  with  your 
husband (wife ) . 

175 

34 

(b) 

List  things  which  you  think 
the  teacher  will  find  useful 
to  know  about  your  child 

201 

39 

(o) 

List  questions  which  you 
would  like  to  ask  the  teacher 

“  325 

63 

(d) 

Other  things 

11 

2 

QUESTION  10  when  you  attend  a  conference  how  do  you  feel? 

(a) the  teacher  does  most  of  the  talking, 

(b) you  do  most  of  the  talking,  (c)there  is  a 
free  exchange  of  ideas  about  your  child. 

Results  indicated  that  90  per  cent  of  the  parents 
felt  that  there  was  a  free  exchange  of  ideas;  8  per  cent 
felt  that  the  teachers  did  most  of  the  talking,  and  approxi¬ 
mately  2  per  cent  felt  that  they  did  most  of  the  talking. 
QUESTION  11  what  is  your  part  in  the  conference? 

Table  XXVI  shows  that  over  $0  per  cent  of  the  parents 
agreed  that  they  should  (l)  offer  information  which  will  help 
the  teacher  understand  the  child,  (2)  be  honest  and  sincere 
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with  the  teacher,  and  (3)  co-operate  in  making  plans  to 
develop  the  child  to  his  greatest  potential.  Between  75  and  80 
per  cent  of  the  parents  thought  they  should  (1)  ask  questions 
which  will  help  them  understand  the  school  and  the  pupil,  and 
(2)  respect  the  teachers’  problems.  Sixty  per  cent  reported 
that  they  should  be  pleasant.  Under  ’’Others”,  individual 
parents  reported  that  part  of  their  job  was  to  create  a  better 
understanding  between  the  teacher  and  child,  to  encourage  other 
parents  to  attend  conferences,  to  answer  teachers’  questions,  to 
suggest  where  the  child  needs  help,  and  to  cultivate  the  teacher’s 
friendship  so  that  she  will  be  more  interested  in  the  child. 

TABLE  XXVI 

THE  PARENTS’  ROLE  AS  REPORTED  BY  PARENTS 


Role 

Number  of 
Responses 

Percentage 

Responses 

(a) 

To  offer  information  which  will 
help  the  teacher  understand  the 
child 

435 

U~\ 

to 

(b) 

To  ask  questions  which  will  help 
you  understand  the  school  and  the 
teacher 

397 

78 

(c) 

To  co-operate  in  making  plans  to 
help  develop  the  child  to  his 
greatest  potential 

413 

81 

(d) 

To  be  honest  and  sincere  with  the 
teacher 

421 

82 

(e) 

To  respect  the  teacher’s  problems 

389 

76 

(f  ) 

To  be  pleasant 

308 

60 

(g) 

Others 

5 

1 

. 
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QUESTION  12  what  is  the  teacher’s  part  in  the  conference? 

Table  XXVII  shows  that  over  90  per  cent  of  the  parents 
expect  teachers  to  tell  them  about  a  pupil’s  progress  or  lack 
of  it.  Between  80  and  90  per  cent  agree  that  teachers  should 
(1)  help  form  plans  to  develop  the  child  to  his  greatest 
potential,  (2)  tell  parents  of  the  pupil’s  strong  and  weak 
points,  (3)  explain  what  is  done  in  school,  (4)  listen  to 
parents’  information  and  respect  their  problems,  and  (5) 
keep  confidential  material  confidential.  Between  75  and  79 
per  cent  of  the  parents  agree  that  teachers  should  ask  ques¬ 
tions  which  will  help  them  understand  the  child,  should  avoid 
educational  jargon,  should  make  parents  feel  at  ease,  and 
should  be  honest  and  sincere  with  the  parents.  The  question 
asking  about  the  teacher  starting  with  one  of  the  child’s 
good  points  was  omitted  from  the  parents’  questionnaire  for 


obvious  reasons. 
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TABLE  XXVII 


THE  TEACHER ’  3  ROLE  AS 
REPORTED  BY  PARENTS 


Role 

Number  of 
Responses 

Percentage 

Responses 

(a)  To  tell  parents  of  the  pupil’s 
progress  or  lack  of  it 

471 

92 

(b)  To  tell  parents  of  the  pupil’s 
strong  and  weak  points 

432 

84 

(c)  To  listen  to  parents’ 
information  and  respect 
their  problems 

419 

52 

(d)  To  be  honest  and  sincere 
with  parents 

388 

76 

(e)  To  help  form  plans  which  will 
develop  the  child  to  his 
greatest  potential 

453 

85 

(f )  To  make  parents  feel  at  ease 

391 

7o 

(g)  To  ask  questions  which  will 

help  her  understand  the  child 

407 

79 

(h)  To  keep  confidential  information 

confidential  416 

81 

(i)  To  explain  what  is  done  at 
school 

425 

83 

(j)  To  use  simple  language  which 
parents  can  understand 

394 

77 

(k)  Others 

0 

0 

90 


QUESTluN  ±3  what  is  the  principal’s  part  in  the  conference? 

.table  XXVIII  shows  that  over  90  per  cent  of  the  parents 
are  in  agreement  that  the  principal  should  be  responsible  for 
the  over-all  planning  of  the  conference  and  should  receive 
suggestions  for  improving  conferences.  Between  75  and  90  per 
cent  agree  that  the  principal  should  evaluate  the  success  of 
the  conference,  and  should  make  the  purposes  clear  to  the 
teachers  and  parents.  However,  less  than  50  per  cent  of  the 
parents  think  that  the  principal  should  help  teachers  and  parents 
prepare  for  the  conference.  This  substantiates  the  findings  on 
the  teachers’  questionnaire  regarding  the  principal’s  role. 

TABLE  XXVIII 

THE  PRINCIPAL’S  ROLE  AS 
REPORTED  BY  PARENTS 


Role 

Number  of 
Responses 

Percentage 
of  Resoonses 

(a) 

To  be  responsible  for  the 
over-all  planning 

494 

96 

(b) 

To  make  the  purposes 
clear  to  the  teachers 

397 

77 

(c  ) 

To  make  the  purposes  clear 
to  the  parents 

415 

61 

(b) 

To  help  teachers  prepare 
for  the  conference 

204 

40 

(e) 

To  help  parents  prepare 
for  the  conference 

219 

43 

(f) 

To  evaluate  the  success 
of  the  conference 

453 

88 

(g) 

To  receive  suggestions  for 
improving  conferences 

487 

95 

(h) 

Others.  Please  specify. 

0 

0 

. 
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QUESTION  14  which  of  these  questions  are  you  most 

interested  in  asking?  Choose  four  and  rank 
them  1,  2,  3,  and  4. 

Table  XXIX  shows  that  the  four  questions  which  parents  are 
most  anxious  to  ask  teachers  are: 

1.  How  is  my  child  doing  in  relation  to  his  ability? 

2.  what  strengths  and  weaknesses  does  he  show  in  his  class 
work? 

3.  How  is  my  child  doing  in  relation  to  the  rest  of  the  class? 

4.  How  can  we  help  him  at  home? 

TABLE  XXIX 


QUESTIONS  PARENTS  WANT  T‘0  ASK 


Question 


Number  of  Percentage  Rank 
Responses  Responses  Points* 


(a) 

How  is  my  child  doing  in 
relation  to  his  ability? 

443 

S7 

1619 

(b) 

How  is  my  child  doing  in 
relation  to  the  rest  of  the 
class? 

309 

60 

623 

(c) 

What  strengths  and  weaknesses 
does  my  child  show  in  his 
class  work? 

366 

71 

920 

(d) 

How  does  my  child  get  along 
with  other  children? 

295 

58 

610 

(e ) 

How  does  he  behave  at  school? 

256 

50 

482 

tf) 

How  can  we  help  aim  at  home? 

37s 

74 

673 

(g) 

Others : 

What  problems  does  the 
teacher  have  with  my  child? 

1 

.2 

2 

*ilank  points  are  obtained  by  allocating  4  points  Tor  a 
first  choice,  3  points  for  a  second  choice,  2  points  for  a 
third  choice,  and  1  point  for  a  fourth  choice. 
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QUESTION  15  Do  you  keep  any  written  record  of  the 

conference?  Explain. 

Replies  showed  that  approximately  77  per  cent  of  the 
parents  made  no  written  record.  Many  of  them  explained  that 
their  children  had  no  special  problems.  A  few  stated  that 
there  wasn’t  enough  time  at  school  to  do  this  during  the 
conference.  Fifteen  per  cent  of  the  parents  stated  that  they 
jotted  down  a  few  ideas  for  helping  their  children  at  home. 
About  $  per  cent  of  the  parents  made  a  brief  note  after  they 
got  home  stating  what  they  had  promised  to  do.  These  might 
be  such  things  as,  ’’Get  Johnny  to  bed  earlier,”  or  ’’See 
about  Tom’s  tonsils”. 

QUESTION  16  Have  you  any  suggestions  for  improving 

Parent-Teacher  Conferences  in  your  school? 

Many  of  the  ideas  reported  were  not  suggestions  for 
improving  conferences  but  were  statements  endorsing  what  was 
being  done.  Comments  like  these  were  common:  ’’Well  received. 
Continue,  well  planned.  No  improvement  needed.  Satisfactory 
as  is.  Can  see  no  better  way  to  keep  informed.  Very 
successful  as  is.  Look  forward  to  many  more.  If  parents 
and  teachers  are  sincere  and  honest,  conferences  can’t  help 
but  be  useful.” 

Table  XXX  shows  the  suggestions  parents  gave  for  the 
actual  improvement  of  conferences  and  indicates  the  frequency 
of  each  suggestion. 


. 
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TABLE  XXX 

SUGGESTIONS  PARENTS  PROPOSED 
FOR  IMPROVING  CONFERENCES 

Suggestion  Frequency 

(a)  Allow  more  time  for  each  conference  65 

(b)  Have  a  short  break  between  conferences 

so  parents  don’t  feel  so  rushed  59 

(c)  Have  another  conference  in  the  spring  5& 

(d)  Inform  parents  and  teachers  of  what 

is  expected  of  them  23 

(e)  Give  more  time  and  effort  to  parents 

with  problems  6 

(f)  Stress  complete  honesty  and  sincerity  5 

(g)  Explain  modern  teaching  methods  and 

curriculum  5 

(h)  Stretch  the  conferences  over  a  week  so 
parents  with  two  or  more  children  in 
the  same  school  have  time  to  grasp 

all  that  is  told  them  3 

(i)  Give  more  attention  to  discussing 

the  child’s  behaviour,  attitude,  and 
feelings  towards  his  teacher  and 
classmates  2 

(j)  Follow  conferences  up  by  home  visits  2 

(k)  Try  having  conferences  on  an  evening 

or  on  Farmers ’  Day  2 

(l)  See  that  teachers  carry  out  the  plans 

made  1 

(m)  Teachers  shouldn’t  hesitate  to 

criticize  a  child  in  a  kindly  way  1 
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CHAPTER  VII 


CONCLUSIONS  AND  RECGMMENDATI ONS 

The  purpose  of  this  study  was  to  make  a  survey  of 
parent -teacher  conferences  in  the  County  of  Ponoka  in  order 
to  provide  the  participants  with  a  better  understanding  of 
the  local  situation.  Specifically,  the  problem  was  to  survey 
present  practices,  compare  them  with  those  in  the  literature, 
and  determine  the  reactions  of  the  participants  to  them. 

The  procedure  for  solving  the  problem  involved  survey¬ 
ing  the  literature  to  obtain  a  set  of  advocated  practices 
with  which  existing  practices  in  the  County  of  Ponoka  could 
be  compared,  and  questioning  principals,  teachers,  and  parent 
to  determine  their  practices,  their  reactions  to  conferences, 
and  their  reactions  to  the  roles  of  their  alter  groups. 

The  remainder  of  this  chapter  will  attempt  to  put 
together  the  information  which  has  been  gathered  and  examined 
in  the  previous  chapters,  present  some  conclusions,  and  make 
some  recommendations. 

1.  CONCLUSIONS 

General  Practices.  Jhen  we  compare  the  advocated 
general  practices  listed  in  the  summary  of  Chapter  Two  with 
the  responses  obtained  from  the  first  ten  questions  on  the 
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principal’s  questionnaire  (See  Chapter  Four)  we  notice  that 
general  practices  in  the  County  of  Ponoka  parallel  those 
advocated  in  that  (1)  usually  one  conference  is  held  during 
the  school  year,  (2)  the  conference  is  held  in  the  first 
quarter  of  the  year,  (3)  the  conference  is  used  to  supplement 
the  report  card,  (4)  attempts  are  made  to  reach  parents  who 
miss  a  conference,  and  (5)  the  conference  is  held  on  school 
time  'when  the  students  have  been  dismissed.  However, 
discrepancies  occur  between  practices  in  the  County  of  Ponoka 
and  advocated  practices  in  that  (1)  conferences  in  the  county 
are  too  short,  (2)  most  of  them  are  held  all  on  one  day,  and 
(3)  no  suitable  break  is  provided  between  conferences. 

Practices  of  Principals.  Results  of  the  principals’ 
questionnaire  indicated  that  in  keeping  with  the  practices 
advocated  in  the  literature,  principals  attempted  to  (1)  make 
the  purposes  clear  to  the  teachers  and  parents,  (2)  help  them 
prepare  for  the  conference,  and  (3)  evaluate  the  success  of 
the  conference. 

The  main  method  employed  for  explaining  the  purposes 
to  the  teachers  was  by  means  of  discussions  at  staff  meetings. 
The  popular  way  of  explaining  the  purposes  to  the  parents 
was  by  suggestions  included  with  the  invitations  and  by 
discussions  at  Home  and  School  meetings.  Following  the 
same  vein,  the  chief  medium  for  helping  teachers  prepare  was 
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by  discussion  at  staff  meetings,  and  the  most  widely  used 
means  of  helping  parents  prepare  was  by  including  ideas  with 
their  invitation  slips.  After  the  conference  the  main  method 
employed  for  evaluating  the  success  was  to  record  the  parent 
attendance.  Less  than  ^0  per  cent  of  the  principals  attempted 
to  obtain  the  reactions  of  teachers  and  parents  or  encourage 
teachers  to  discuss  troublesome  points  which  occurred.  It 
seems  reasonable  to  conclude  that  although  the  practices  of 
the  principals  in  the  County  of  Fonoka  agree  with  those 
advocated  in  the  literature,  the  methods  employed  in  executing 
them  are  rather  limited. 

Practices  of  Teachers.  The  practices  of  teachers  in 
the  County  of  Ponoka  as  indicated  in  Chapter  Five  compared 
favourably  with  the  advocated  practices  in  the  following  ways: 

1.  Teachers  prepared  for  the  conference  by  looking  over 
the  child fs  cumulative  record,  collecting  samples  of 
his  work,  recording  his  academic  progress,  keeping 
anecdotal  records  of  his  behaviour,  attitude,  work 
habits,  social  development,  apparent  health,  strengths, 
and  weaknesses. 

2.  During  the  conference,  teachers  informed  parents  of  the 
child’s  progress,  strengths,  weaknesses,  made  parents 
feel  at  ease,  listened  to  their  questions  and  respected 
their  problems,  tried  to  be  honest  and  sincere  in 


. 
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answering  questions,  helped  form  mutual  plans  to 
develop  the  child  to  his  potential,  asked  questions 
which  would  help  them  understand  the  child,  explained 
what  was  done  in  school,  avoided  pedagogical  jargon, 
began  with  one  of  the  child’s  good  points,  and  treated 
confidential  material  as  such. 

3.  Teachers  did  not  dominate  the  conversation.  This  was 
substantiated  by  the  responses  of  90  per  cent  of  the 
parents . 

4.  Over  half  of  the  teachers  explained  the  purposes  of  the 
conference  to  their  students. 

However,  practices  of  the  teachers  in  the  County 
did  not  concur  with  the  advocated  practices  on  the  keeping  of 
records.  Over  half  of  the  teachers  kept  no  written  record 
of  the  conference.  One  explanation  for  this  might  be  the 
short  time  allowed  for  each  conference  and  the  general  absence 
of  a  break  between  conferences. 

Practices  of  Parents.  Table  XXV  indicates  that 
conference  preparations  made  by  parents  in  the  County  of  Ponoka 
are  rather  inadequate  compared  to  the  preparation  advocated 
in  the  literature,  in  that  less  than  50  per  cent  of  the  respon¬ 
dents  discussed  their  child’s  growth  and  development  prior  to  a 
conference  or  took  time  to  list  those  things  which  they  thought 
the  teacher  would  find  useful.  However,  over  60  per  cent 
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listed  questions  they  wished  to  ask  the  teacher.  A  similar 
discrepancy  existed  in  the  practice  of  keeping  records  for 
approximately  77  per  cent  of  the  parents  made  no  written 
record. 

Table  XXV I  shows  that  the  parents 1  practices  during  a 
conference  compared  very  favourabl}^  with  those  advocated. 

Between  60  and  85  per  cent  of  the  parents  offered  information 
which  would  help  the  teacher  understand  the  child,  asked 
questions  which  would  help  them  understand  the  school  and  the 
teacher,  co-operated  in  making  plans  to  develop  the  child  to 
his  potential,  respected  the  teacher’s  problems  and  were 
honest,  sincere,  and  pleasant.  Parents  did  not  dominate  the 
conversation  as  90  per  cent  reported  a  free  exchange  of  ideas. 

This  was  substantiated  by  89  per  cent  of  the  teachers  who  also 
reported  a  free  exchange  of  ideas. 

Testing  the  Hypotheses.  In  addition  to  comparing 
existing  practices  in  the  County  of  Ponoka  with  those  advocated 
in  the  literature,  this  study  tested  five  hypotheses. 

The  first  hypothesis  tested  was  that  principals,  teachers, 
and  parents  are  favourably  disposed  to  parent -teacher  conferences. 
This  hypothesis  was  substantiated  by  responses  from  principals, 
teachers,  and  parents  as  recorded  in  fables  III,  XIII,  and 
XXII  which  show  that  100  per  cent  of  the  principals,  98  per  cent 
of  the  teachers,  and  96  per  cent  of  the  parents  regarded  the 
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conferences  as  valuable,  very  valuable,  or  exceedingly 
valuable . 

The  second  hypothesis  was  that  there  is  a  high  agree¬ 
ment  among  principals,  teachers,  and  parents  regarding  the 
purposes  of  parent -teacher  conferences.  Tables  V,  XIV,  and 
XXIV  show  that  there  is  an  agreement  among  the  three  groups 
as  to  the  four  main  purposes  of  conferences,  namely:  (1)  to 
establish  a  sincere,  co-operative  relationship  between  the 
parents  and  the  teachers,  (2)  to  increase  the  teacher’s 
insight  into  the  pupil’s  behaviour,  background,  attitudes,  etc. 
(3)  to  plan  mutually  to  help  the  child  reach  his  potential, 
and  (4)  to  inform  parents  about  their  child’s  progress. 

However,  since  a  ’’high  agreement”  was  defined  as  one  in  which 
75  per  cent  or  more  of  one  group  agree  on  an  item  and  75  per 
cent  or  more  of  another  group  agree  on  it,  this  hypothesis  was 
not  supported. 

The  third  hypothesis  was  that  there  is  a  high  agree¬ 
ment  between  the  actual  role  behaviour  of  principals  in 
conference  and  the  role  expectations  which  teachers  and  parents 
have  for  principals.  Returns  for  questions  fourteen  to  seven¬ 
teen  on  the  principal’s  questionnaire  (See  pages  56-5*$), 
together  with  Tables  VI  and  VII  show  that  over  75  per  cent  of 
the  principals  accepted  responsibility  for  the  over-all 
planning  of  the  conference,  attempted  to  maxe  the  purposes 
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clear  to  teachers  and  parems,  and  attempted  to  help  parents 
and  teachers  prepare  for  the  conference.  However,  less  than 
50  per  cent  of  the  principals  attempted  much  in  tne  line  oi 
evaluation.  '.‘ables  XVIII  and  XXVIII  show  that  over  75  per 
cent  of  the  teachers  and  parents  expect  the  principal  to  be 
responsible  for  the  over-all  planning,  to  make  the  purposes 
clear  to  teachers  and  parents,  to  evaluate  the  success  of 
the  conferences,  and  to  receive  suggestions  for  improving 
them.  Less  than  50  per  cent  of  the  teachers  and  parents  agreed 
that  helping  teachers  and  parents  prepare  for  the  conference 
was  part  of  the  principals  role.  This  hypothesis  was 
partially  substantiated. 

The  fourth  hypothesis  stated  that  there  is  a  high 
agreement  between  the  actual  role  behaviour  of  teachers  in 
conference  and  the  role  expectations  principals  and  parents 
have  for  teachers.  Table  XVII  shows  tnat  nine  of  the  eleven 
activities  listed  were  carried  out  by  over  75  per  cent  of  the 
teachers  in  comerence.  Table  VIII  shows  that  over  75  per 
cent  of  the  principals  considered  eight  of  these  nine  activities 
as  teachers’  role.  Table  XXVII  shows  that  over  75  per  cent 
of  the  parents  considered  all  eleven  activities  as  teachers ’ 
role,  bince  there  was  a  high  agreement  on  eight  of  the 
activities  employed  b^T  teachers  in  conference,  this  hypothesis 
was  accepted. 
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The  fifth  hypothesis  was  that  there  is  a  high 
agreement  between  the  actual  role  behaviour  of  parents  in 
conference  and  the  role  expectations  principals  and  teachers 
have  for  parents.  Table  XXVI  shows  that  five  out  of  the  six 
activities  listed  were  employed  by  over  75  per  cent  of  the 
parents  in  conference.  Tables  IX  and  XVI  show  that  these 
activities  were  considered  as  the  parents T  role  by  over  75  pe 
cent  of  the  principals  and  teachers.  Thus  this  hypothesis 
was  substantiated. 

II .  RECOMMENDATIONS 

Results  of  this  study  show  that  principals,  teachers, 
and  parents  in  the  County  of  Ponoka  are  favourably  disposed 
to  parent-teacher  conferences.  It  is  recommended  that  parent 
teacher  conferences  continue  to  be  held  once  or  twice  a  year 
as  a  means  of  reporting  pupil  progress. 

It  is  obvious  from  the  results  of  the  study  and  from 
the  suggestions  given  for  improvement,  that  principals, 
teachers,  and  parents  feel  a  need  for  longer  conference 
periods,  with  a  break  between  them,  for  this  reason,  it  is 
recommended  that  the  conference  periods  be  at  least  fifteen 
minutes  long,  with  a  five -minute  break  between  them. 

As  previously  mentioned,  the  fact  that  most  of  the 
students  attending  centralized  schools  are  conveyed  by  bus 


. 

. 


102 


creates  additional  problems  in  arranging  parent -teacher 
conferences.  In  larger  centres  particularly,  it  is  difficult 
to  dismiss  classes  for  partial  days.  However,  since  a 
whole  day  of  conferences  is  a  very  difficult  period  for  a 
teacher,  it  is  recommended  that  conferences  be  held  on  a 
number  of  successive  partial  days  or  evenings. 

It  is  generally  accepted  that  parent -teacher 
conferences  provide  an  excellent  means  of  communication 
between  the  home  and  the  school,  and  that  a  student  benefits 
from  knowing  that  his  parents  are  willing  to  co-operate  with 
his  teachers.  It  is,  therefore,  recommended  that  attempts 
be  made  to  get  both  parents  to  attend  parent-teacher  confer¬ 
ences.  This  might  be  done  by  scheduling  a  few  evening 
conferences  so  that  more  fathers  are  able  to  come. 

Results  of  the  study  indicate  that  the  methods 
employed  by  principals  in  making  the  purposes  clear  to  the 
teachers  and  parents,  and  in  preparing  them  for  the  conference 
were  limited  chiefly  to  staff  meetings  for  the  teachers  and  to 
notices  sent  home  to  the  parents.  For  this  reason  it  is 
recommended  that  principals  provide  more  leadership  in 
initiating  special  inservice  programs  designed  to  help 
teachers  and  parents  get  the  most  out  of  the  conferences. 

To  enable  teachers  to  remember  who  said  what,  and  to 
provide  some  continuity  to  the  program  of  parent-teacher 
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conferences,  it  is  recommended  that  teachers  keep  a  brief 
record  of  every  conference. 

As  a  result  of  comments  made  by  principals  and 
teachers,  it  is  recommended  that  more  publicity  be  given  to 
parent-teacher  conferences  through  local  papers,  guides, 
and  Home  and  School  meetings. 

In  an  attempt  to  provide  parent-teacher  conferences 
which  will  continue  to  attract  people  year  after  year,  it 
is  recommended  that  every  conference  be  evaluated. 


. 
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APPENDIX  A 

LETTER  OF  EXPLANATION  TO  ACCOMPANY  QUESTIONNAIRE 


Box  277 

Ponoka,  Alberta 


Dear  Principals,  Teachers,  and  Parents: 

Nould  you  please  complete  the  enclosed  questionnaire? 
Its  purpose  is  to  gather  data  to  be  used  for  my  Raster  of 
Education  thesis. 

This  thesis  is  being  conducted  in  the  Division  of 
Educational  Administration  of  the  University  of  Alberta. 

Dr.  A.  W .  Reeves  is  my  adviser  and  as  such  has  given  his 
approval  to  the  study  and  its  design. 

My  plan  is  to  gather  data  from  parents,  teachers, 
and  principals,  and  by  cross  checking  information  from 
these  three  sources  to  establish  the  present  status  of 
Parent -Teacher  Conferences  in  the  Elementary  Schools  of 
the  Ponoka  County.  I  feel  that  this  is  a  piece  of  research 
which  can  make  a  worthwhile  contribution  to  education. 

I  have  tried  to  make  the  questionnaire  as  straight¬ 
forward  as  possible.  Answer  briefly  by  checks,  numbers, 
or  phrases  as  required.  Please  say  what  you  think  in 
your  answers.  All  returns  will  be  treated  as  confidential, 
and  only  combined  information  will  be  published. 

To  make  this  study  reasonably  sound,  I  must  have 
a  high  percentage  of  returns.  Please  complete  the 
questionnaire  and  return  it  to  me  as  soon  as  possible  in 
the  enclosed  envelope.  I  hope  to  have  the  information 
in  by  June  30. 

Thank  you  very  much  for  your  help. 


Sincerely  yours, 


Jean  M.  rartin 


.  .  i:  .  c 
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APPENDIX  B 


PARENT-TEACHER  CONFERENCES  IN  THE  ELEMENTARY 
SCHOOLS  OF  THE  COUNTY  OF  PONOKA  AS  PERCEIVED 

BY  PRINCIPALS 


I.  How  many  formally  scheduled  parent -teacher 

conferences  do  the  teachers  on  your  elementary  staff 
hold  with  parents  of  each  child  during  a  school  year? 


II.  In  what  month  (months)  are  these  formally  scheduled 
conferences  held? 


III.  If  you  have  reasons  for  choosing  this  (these)  month 
(months),  please  state: 


IV.  At  what  time  of  day  are  these  conferences  held? 


V.  If  there  are  reasons  for  the  above  choice,  please  state: 


VI.  How  much  time  is  allowed  for  each  conference? 


Do  you  allow  for  a  break  between  conferences  so  that 
teachers  can  prepare  for  the  next  one? 


VII. 
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VIII.  Are  conferences  used  to:  Check  one. 

_ (a)  supplement  the  report  card? 

_ (b)  replace  the  report  card? 

_ (c)  Other  uses.  Please  specify. 


IX.  About  what  percentage  of  the  families  in  the 

elementary  grades  of  your  school  are  represented 
at  a  parent-teacher  conference? 


X.  what  attempts  are  made  to  arrange  time  for  those 
parents  who  miss  a  conference? 


XI.  How  do  you  react  to  parent-teacher  conferences? 
Check  one. 

You  find  them: 

_ (a)  Exceedingly  valuable 

_ (b)  Very  valuable 

_ (c)  Valuable 

_ (d)  Of  little  value 

(e)  Of  no  value 


XII.  How  do  you  think  parents  and  teachers  react  to 
interviews?  Check  two. 

_ (a)  Teachers  express  great  satisfaction 

_ (b)  Parents  express  great  satisfaction 

*(c)  Teachers  express  mediocre  satisfaction 
(a)  Parents  express  mediocre  satisfaction 

_ (e)  Teachers  feel  that  the  conferences  are  a 

waste  of  time. 

_ (f)  Parents  feel  that  the  conferences  are  a 

waste  of  time. 

_ (g)  Other  ways.  Please  specify. 


.  o  no 

•  - 
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XIII.  What  are  the  main  purposes  oi‘  parent-teacher  conferences? 
Choose  four  and  rank  them  1,  2,  3,  and  4. 

_ (&)  To  inform  parents  about  their  child’s  progress 

or  lack  of  it. 

_ (b)  To  increase  teachers'  insight  into  pupils' 

behaviour,  background,  attitudes,  etc. 

_ (c)  To  acquaint  parents  and  teachers 

_ _(d )  To  establish  a  sincere,  co-operative 

relationship  between  the  parents  and  the 
teachers. 

_ _ (e)  To  interpret  the  school  to  the  parents  so  that 

parents  will  know  what  goes  on  in  school 

_ (f)  To  plan  mutually  to  help  the  child  more  nearly 

realize  his  optimum  development 

_ (g)  To  discuss  those  things  which  concern  each 

participant 

_ (h)  To  improve  public  relations  by  creating  better 

harmony  between  the  school  and  the  community 

_ (i)  To  help  teachers  do  a  better  job  of  teaching 

_ (j)  Others.  Please  specify. 


XIV.  How  do  you  make  the  purposes  clear  to  your  staff? 

_ (a)  By  bulletins  to  staff  members 

_ (b)  By  discussion  at  staff  meetings 

_ (c)  By  providing  or  suggesting  references  for 

teachers  to  read 
_ (d)  Others.  Please  specify. 


XV.  How  do  you  make  the  purposes  clear  to  the  parents? 

_ (a)  By  explanations  included  with  the  parents' 

appointment  slip  or  invitation 

_ (b)  By  special  bulletins  or  guides  sent  to  the  parents 

_ (c)  By  talks  and  (or)  discussions  at  Home  and 

School  meetings 


. 


. 

. 
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XV.  (continued) 

_ (d)  By  articles  in  the  local  press 

_ (e)  By  other  means.  Please  specify. 


XVI. 


How  do  you  help  your  teachers  prepare  for  a  conference? 

_ (a)  By  guides  or  bulletins  containing  suggestions 

for  preparing  and  conducting  conferences 

_ (b)  By  discussion  at  staff  meetings 

_ (c)  By  helping  teachers  prepare  answers  to 

questions  which  will  possibly  be  asked  about 
school  policies,  etc. 

_ (d)  By  special  inservice  programs  using  dramatization, 

role  playing,  or  tape  recordings 

_ (e)  By  assuring  teachers  of  your  support  if  a 

conference  becomes  difficult 

_ (f)  By  encouraging  teachers  to  discuss  their 

problems  with  you 

_ (g)  Other  methods.  Please  specify. 


XVII.  How  do  you  help  parents  prepare  for  a  conference? 

_ (a)  By  including  with  the  invitations  some  ideas 

of  what  parents  might  expect 

_ (b)  By  arranging  meetings  where  parents  and  teachers 

discuss  what  to  expect  of  each  other 

_ (c)  By  preparing  manuals  or  guides  suggesting 

the  nature  of  questions  to  be  discussed. 

XVIII.  tfhat  is  your  role  after  the  conference? 

_ (a)  You  record  the  percentage  of  parent  attendance 

for  your  school. 

_ (b)  You  send  out  evaluation  sheets  to  your  teachers 

to  obtain  their  reactions  to  the  conference. 

_ (c)  You  attempt  to  evaluate  parents’  reactions  to 

the  conference. 


. 


XVIII. 
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(d)  You  encourage  teachers  to  discuss  troublesome 
points  which  occurred. 

(e)  Others.  Please  specify. 


XIX.  what  is  the  teacher’s  role  in  a  parent -teacher 
conference?  Check  as  many  as  you  wish. 

_ (a)  To  inform  parents  of  the  pupil’s  progress 

or  lack  of  it 

_ (b)  To  inform  parents  of  the  pupil’s  strong  and 

weak  points 

_ (c)  To  listen  to  parents’  information  and  questions 

and  to  respect  their  problems 

_ (d)  To  be  honest  and  sincere  in  answering  parents’ 

questions 

_ (e)  To  help  form  plans  which  will  develop  the 

child  to  his  greatest  potential 

_ (f)  To  make  parents  feel  at  ease 

_ (g)  To  ask  questions  which  will  help  her  (him) 

understand  the  pupil 

_ (h)  To  treat  all  information  as  confidential 

_ (i)  To  begin  the  conference  with  one  of  the 

child’s  good  points 

_ (j)  To  explain  what  is  done  at  school 

_ (k)  To  avoid  pedagogical  jargon 

_ (l)  Others.  Please  specify. 


XX.  what  is  the  parents’  role  in  the  conference? 

_ (a)  To  offer  information  which  will  help  the 

teacher  understand  the  child 

_ (b)  To  ask  questions  which  will  help  them 

understand  the  school  and  the  teacher 

_ (c)  To  co-operate  in  making  plans  to  help  develop 

the  child  to  his  greatest  potential 
(d)  To  be  honest  and  sincere  with  the  teacher 


. 


. 
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(e)  To  respect  the  teacher Ts  problems 

(f)  To  be  pleasant 

(g)  Others.  Please  specify. 


nave  you  any  ideas  for  improving  parent -teacher 
conferences  in  your  school  in  the  elementary  grades? 


. 
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APPENDIX  C 


PARENT-TEACHER  CONFERENCES  IN  THE  ELEMENTARY 
SCHOOLS  OP  THE  COUNTY  OP  FOKOKA  AS  PERCEIVED 

BY  TEACHBRS 


I.  m'hat  grade  or  grades  do  you  teach? 

I _ II  III  IV  V  VI 


II.  About  what  percentage  of  the  families  in  your 
classroom  are  represented  at  a  parent-teacher 
conference? 


III.  Do  you  explain  the  purposes  of  the  conference  to 
your  students? 

Yes  No 


IV.  How  do  you  react  to  parent-teacher  conferences? 
Check  one.  You  find  them: 

_ (a)  Exceedingly  valuable 

_ (b)  Very  valuable 

_ (c)  Valuable 

_ (d)  Of  little  value 

_ (e)  Of  no  value 


V.  Check  reasons  for  your  answer  in  question  V. 

Check  two. 

_ (a)  You  gain  valuable  information  about  your  students. 

_ (b)  Barents  express  great  interest  and  satisfaction 

_ (c)  You  feel  that  more  could  be  gained. 

_ (d)  Barents  express  mediocre  satisfaction. 

_ (e)  You  feel  that . conferences  are  a  waste  of  time. 

_ (f )  Parents  showed  little  interest. 

_ (g)  Others.  Flease  specify. 


.  i. 

.  II 


'  . 

•  VI 

. 

. 

.  o  j 


VI. 


VII. 


VIII. 
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(/hat  are  the  purposes  of  parent -teacher  conferences? 
Choose  four  and  rank  them  1,  2,  3,  and  4. 

_ (a)  To  inform  parents  about  their  child’s  progress 

or  lack  of  it . 

_ (b)  To  increase  teacher’s  insight  into  pupils’ 

behaviour,  background,  attitude,  etc. 

_ (c)  To  acquaint  parents  and  teachers 

_ (d)  To  establish  a  sincere,  co-operative  relation¬ 
ship  between  the  parents  and  the  teachers 

_ (e)  To  interpret  the  school  to  the  parents  so  that 

parents  will  know  what  goes  on  in  the  school 

_ U  )  'To  plan  mutually  to  help  the  child  more  nearly 

reach  his  optimum  development 

_ (g)  To  discuss  those  things  which  concern  each 

participant 

_ (h)  To  improve  public  relations  by  creating  better 

harmony  between  the  school  and  the  community 

_ (i)  To  help  teachers  do  a  better  job  of  teaching 

_ (j)  Others.  Flease  specify. 


How  were  these  purposes  made  clear  to  you? 

_ (a)  By  bulletins  from  your  principal 

_ (b)  By  discussion  at  staff  meetings 

_ (c)  By  reading  selected  references  on  parent- 

teacher  conferences 
_ (d)  Others.  Please  specify. 


Which  of  the  following  activities  do  you  undertake 
to  plan  for  a  conference? 

(a)  uook  over  the  child’s  cumulative  record 

(b)  Collect  samples  of  the  child’s  work 

(c)  Keep  a  record  of  the  child’s  academic  progress 

(d)  Keep  anecdotal  records  of  the  child’s  behaviour, 
attitude,  work  habits,  social  development, 
apparent  health,  strengths,  and  weaknesses 


■  ■ 
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(e)  Make  a  list  of  questions  you  want  to  ask 
the  parents 

(f)  List  suggestions  for  helping  the  child  more 
nearly  realize  his  optimum  development 

(g)  Others.  Please  specify. 


IX.  During  a  conference,  how  do  you  feel? 

_ _ ( a )  You  do  most  of  the  talking 

_ (b)  The  parent  does  most  of  the  talking 

_ (c)  There  is  a  free  exchange  of  ideas 

_ (d)  Others.  Please  specify. 


X.  What  is  the  parents’  role  in  the  conference? 

_ (a)  To  offer  information  which  will  help  you 

to  understand  the  child 

_ (b)  To  ask  questions  which  will  help  them 

understand  the  school  and  the  teacher 

_ __(c)  To  co-operate  in  making  plans  to  help  develop 

the  child  to  his  greatest  potential 

_ (d)  To  be  honest  and  sincere  with  the  teacher 

_ (e)  To  respect  the  teacher’s  problems 

_ (f)  To  be  pleasant 

_ (g)  Others.  Please  specify. 


XI.  what  is  your  role  in  the  conference? 

_ (a)  You  inform  parents  of  the  pupil’s  progress 

or  lack  of  it . 

_ (b)  You  inform  the  parents  of  the  pupil’s  strong 

and  weak  points 


. 


120 


XI. 


(c)  You  listen  to  parents’  information  and 
questions  and  respect  their  problems 

(d)  You  try  to  be  honest  and  sincere  in 
answering  parents’  questions. 

(e)  You  help  form  plans  which  will  develop 
the  child  to  his  greatest  potential 

(f)  You  make  parents  feel  at  ease 

(g)  You  ask  questions  which  will  help  you 
understand  the  pupil 

(h)  You  treat  all  information  as  confidential 

(i)  l"ou  begin  the  conference  with  one  of  the 
child’s  good  points 

(j)  You  are  prepared  to  explain  what  is  done 
at  school 

(k)  You  avoid  pedagogical  jargon 

(l)  Others.  Please  specify. 


XII.  What  is  the  principal’s  role  in  the  conference? 

_ (a)  To  be  responsible  for  the  over-all  planning 

_ (b)  To  make  the  purpose  clear  to  the  teachers 

_ (c)  To  make  the  purpose  clear  to  the  parents 

_ (d)  To  help  teachers  prepare  for  the  conference 

_ (e)  To  help  parents  prepare  for  the  conference 

_ (f)  To  evaluate  the  success  of  the  conference 

_ (g)  To  receive  suggestions  for  improving  conferences 

_ (h)  Others.  Please  specify. 


XIII.  Which  of  these  questions  are  you  most  interested  in 
asking  parents? 

Check  four  and  rank  them  1,  2,  3>  and  4. 

_ (a)  How  is  your  child’s  health? 

_ (b)  Does  your  child  enjoy  school? 

_ (c)  What  school  activities  does  your  child 

talk  about  at  home? 

_ (d)  Does  your  child  get  plenty  of  rest? 
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XIII. 


(e)  what  responsibilities  does  he  have  at  home? 

(f)  what  kind  of  discipline  does  he  respond  to 
at  home  ? 

(g)  what  pets  does  he  have  or  has  he  had? 

(h)  what  sort  of  things  does  he  enjoy  doing  at 
home  ? 

(i)  what  children  does  he  play  with  outside  school? 

(j)  what  clubs  does  he  belong  to? 

(k)  what  do  you  see  are  his  strengths? 

(l)  Others.  Flease  specify. 


XIV.  what  type  of  record  do  you  make  after  the  conference? 
Check  one. 

_ (a)  No  written  record  at  all 

_ (b)  A  brief  record  of  each  conference 

_ (c)  A  written  record  only  if  there  is  a 

difficulty  or  a  plan  to  be  made 

_ (d)  A  list  of  promises  you  made  as  a  reminder 

which  will  be  destroyed  later 
_ (e)  Others.  Flease  specif y. 


what  suggestions  have  you  for  improving  parent - 
teacher  conferences  in  your  school? 


XV. 


-  ■■■..  ■  ....  ...  ■  .  .  .  ■  ■ .  -  — —  ■ 
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APPENDIX  D 

PARENT-TEACHER  CONFERENCES  IN  THE  ELEMENTARY 
SCHOOLS  OF  THE  COUNTY  OF  PGNOKA 
AS  PERCEIVED  BY  PARENTS 


Please  check  or  fill  in  the  correct  answer  for  vou. 


I. 

What 

is 

your  sex? 

(1) 

Male 

(2) 

Female 

II. 

What 

is 

your  age? 

(1) 

Under  25 

(2) 

25-34 

(3) 

35-44 

(4) 

45-54 

( 5 ) 

55  and  over 

III.  What  education  have  your  completed? 

_ (1)  Grade  six  or  less 

_ _(2)  Grade  7,  S,  or  9 

_ (3)  Grade  10  or  11 

_ (4)  Grade  12 

_ (5)  Business  College,  Agricultural  School 

or  Trade  School,  after  High  School 

_ (6)  University  degree 

_ (7)  Post  graduate  degree 

IV.  In  which  of  these  grades  do  you  have  children? 


(1)  Grade  I 

(2)  Grade  II 

(3)  Grade  III 


(4)  Grade  IV 

(5)  Grade  V 

(6)  Grade  VI 


V.  How  do  you  react  to  parent-teacher  conferences? 

Check  one.  You  find  them: 

_ (a)  Exceedingly  valuable 

_ (b)  Very  valuable 

_ (c)  Valuable 

_ (d)  Of  little  value 

_ (e)  Of  no  value 

VI.  Give  reasons  for  your  answer  in  Question  V. 

Check  two. 

_ (a)  You  gain  valuable  information  about  your  child 


. 


„  j;  •  ' 


. 


, 
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VI. 


(b)  You  gain  a  better  understanding  of  the 
teacher’s  problems,  and  the  school. 

(c)  You  find  the  teachers  friendly  and  sincere. 

(d)  You  feel  that  you  can  help  the  teacher  to 
understand  your  child. 

(e)  You  feel  that  you  gain  little. 

(f)  You  feel  that  the  conference  is  a  waste  of 
time . 

(g)  Others.  Please  specify. 


VII.  *\ihat  are  the  purposes  of  parent-teacher  conferences? 
Choose  four  and  rank  them  1,  2,  3,  and  4. 

_ (a)  To  inform  parents  about  their  child’s  progress 

or  lack  of  it. 

_ (b)  To  give  the  teachers  a  better  idea  of  the 

pupil’s  behaviour,  attitude,  and  background. 

_ (c)  To  acquaint  parents  and  teachers 

_ (d)  To  establish  a  sincere,  co-operative  relation¬ 
ship  between  the  parents  and  the  teacher. 

_ (e)  To  interpret  the  school  to  the  parents  so  that 

parents  will  know  what  goes  on  in  school 

_ (f)  To  plan  mutually  for  the  improvement  of  the 

individual  child,  to  help  him  more  nearly 
reach  his  optimum  development 

_ (g)  To  discuss  things  of  concern  to  both  parties. 

_ (h)  To  improve  public  relations  by  creating 

better  harmony  between  the  school  and  the 
community 

_ (i)  To  help  teachers  do  a  better  job  of  teaching 

_ (j)  Others.  Please  specify. 


■ 
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VIII.  How  were  these  purposes  made  clear  to  you? 

_ (a)  By  explanation  included  on  your  invitation 

or  appointment  slips 

_ (b)  By  bulletins  sent  out  from  the  school 

_ (c)  By  talks  and  discussions  at  Home  and  School 

meetings 

_ (d)  By  articles  in  local  papers 

_ (e)  Others.  Please  specify. 


IX.  rfhich  of  the  following  activities  do  you  undertake 
to  plan  for  a  conference?  Please  check. 

_ „(a)  Discuss  your  child Ts  growth  and  development 

with  your  husband  (wife) 

_ (b)  List  things  which  you  think  the  teacher  will 

find  useful  to  know  about  your  child 

_ (c)  List  questions  which  you  would  like  to  ask 

the  teacher 

_ (d)  Other  things.  Please  specify. 


X.  #hen  you  attend  a  conference,  how  do  you  feel? 
Please  check. 

_ (a)  The  teacher  does  most  of  the  talking 

_ _(b)  You  do  most  of  the  talking 

_ (c)  There  is  a  free  exchange  of  ideas  about  your 

child . 

_ (d)  Others.  Please  specify. 


...... 

. 


. 
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XI.  vi/hat  is  your  part  in  the  conference? 

_ (a)  To  offer  information  about  the  child  which 

will  help  the  teacher 

_ (b)  To  ask  questions  which  will  help  you 

understand  the  child  and  the  teacher 

_ (c)  To  co-operate  with  the  teacher  in  making 

plans  to  help  your  child 

_ (d)  To  be  honest  and  sincere  with  the  teacher 

_ (e)  To  respect  the  teacher’s  problems 

_ (f)  To  be  pleasant 

_ (g)  Others.  Please  specify. 


XII.  what  is  the  teacher’s  part  in  the  conference? 

_ (a)  To  tell  the  parents  of  the  pupil’s  progress, 

or  lack  of  it. 

_ (b)  To  tell  parents  of  the  pupil’s  strong  and  weak 

points 

_ (c)  To  listen  to  what  you  have  to  say  and 

respect  your  problems 

_ (d)  To  be  honest  and  sincere  with  the  parents 

_ (e)  To  help  form  plans  which  will  help  your  child 

_ (f )  To  make  you  feel  at  ease 

_ (g)  To  ask  questions  which  will  help  her 

understand  the  child 

_ (h)  To  keep  confidential  material  confidential 

_ (i)  To  explain  what  is  done  in  school 

_ (j)  To  use  simple  language  which  parents  understand 

_ (k)  Others.  Please  specify. 


XIII.  what  is  the  principal’s  part  in  the  conference? 

_ (a)  To  be  responsible  for  the  over-all  planning 

_ (b)  To  make  the  purpose  of  the  conference  clear  to 

the  teachers 

_ (c)  To  make  the  purpose  of  the  conference  clear 

to  the  parents 


. 


. 
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XIII. 


(d)  To  help  teachers  prepare  for  the  conference 

(e)  To  help  parents  prepare  for  the  conference 

(f)  To  evaluate  the  success  of  the  conference 

(g)  To  receive  suggestions  for  improving  the 
conferences 

(h)  Others.  Please  specify. 


XIV.  «<hich  of  these  questions  are  you  most  interested 
in  asking? 

Choose  four  and  rank  them  1,  2,  3,  and  4. 

_ (a)  How  is  my  child  doing  in  relation  to  his  ability? 

_ _(b)  How  is  my  child  doing  in  relation  to  the  rest 

of  the  class? 

_ (c)  What  strengths  and  weaknesses  does  my  child 

show  in  his  class  work? 

_ (d)  How  does  my  child  get  along  with  other  children? 

_ (e)  How  does  he  behave  in  school? 

_ (f )  How  can  we  help  him  at  home? 

_ (g)  Others.  Please  specify. 


XV.  Do  you  keep  any  written  record  of  the  conference? 
Explain . 


XVI. 


Have  you  any  suggestions  for  improving  parent-teacher 
conferences  in  your  school? 


B29824 


